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SCOPE AND SEQUENCE
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AQUA GOLD CRIMSON

Main Idea and Details • •

Compare and Contrast • • •

Cause and Effect • • •

Drawing Conclusions/Predicting Outcomes •

Making Inferences • •

Figurative Language • •

Literary Devices •

Recognizing Viewpoint: Bias •

Recognizing Viewpoint: Persuasion •

Recognizing Viewpoint: Author’s Perspective •

Synthesizing Information •

Identify Text Structure • • •

Monitor Comprehension • • •

Learn Cooperatively • • •

Use Graphic Organizers • • •

Answer/Generate Questions • • •

Summarize • • •

Build Background Knowledge • • •

Understand Vocabulary • • •

Apply Multiple Strategies • • •

MCIComprehension

The three levels of MCI—AQUA, GOLD, and CRIMSON—help struggling readers learn to apply 
comprehension skills and strategies.

Making Connections® Intervention
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Making Connections® Intervention (MCI) is a 
comprehensive intervention program for students 
who struggle with literacy in middle school and 
beyond. The complete MCI program addresses a 
wide range of students’ literacy needs, including 
both reading and writing. It is a blended program, 

combining teacher-led instruction, practice, and assessment using print materials, along 
with computer-delivered instruction, practice, and assessment.

The goal of reading is comprehension, and proficiency in comprehension becomes even 
more critical as students go beyond learning to read to reading to learn. The MCI 
Comprehension components focus on that critical skill. The MCI Comprehension Student 
Editions are hands-on and engaging, encouraging students to become active readers. 
MCI Comprehension Video Introductions, short videos with high teen appeal, provide 
motivation and build background for each MCI Comprehension unit. MCI Comprehension 
Audio Recordings, which voice the entire Student Edition, provide reading support and 
model fluency. 

For each comprehension skill, MCI Online provides student-friendly interactive instruction 
and practice supported by an animated smart-phone Helper Guide. Two engaging 
paperbacks from the MCI Student Library conclude each unit with fiction and nonfiction 
choices for independent reading.

The MCI Comprehension Teacher’s Editions present direct, systematic, research-based 
instruction of comprehension skills in the context of a strategic approach to reading. They 
also preview the online portion of each unit and provide point-of-use reminders for all 
assessments and coordinated components.
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Making Connections® Intervention (MCI) is a 
comprehensive intervention program for students who 
struggle with literacy in middle school and beyond. 
The complete MCI program addresses a wide range 
of students’ literacy needs, including both reading and 
writing. It is a blended program, combining teacher-
led instruction, practice, and assessment using print 
materials, along with computer-delivered instruction, 
practice, and assessment.

MCI Comprehension and MCI Online 
The goal of reading is comprehension, and proficiency in comprehension becomes even more 
critical as students go beyond learning to read to reading to learn. The MCI Comprehension 
components focus on that critical skill. The MCI Comprehension Student Editions are hands-
on and engaging, encouraging students to become active readers. MCI Comprehension Video 
Introductions, short videos with high teen appeal, provide motivation and build background 
for each MCI Comprehension unit. MCI Comprehension Audio Recordings, which voice the 
entire Student Edition, provide reading support and model fluency. 

For each comprehension skill, MCI Online provides student-friendly interactive instruction 
and practice supported by an animated smart-phone Helper Guide. Two engaging paperbacks 
from the MCI Student Library conclude each unit with fiction and nonfiction choices for 
independent reading.

The MCI Comprehension Teacher’s Editions present direct, systematic, research-based 
instruction of comprehension skills in the context of a strategic approach to reading. They also 
preview the online portion of each unit and provide point-of-use reminders for all assessments 
and coordinated components.

Introduction to MCI

Comprehension

LEVEL AQUA
Disc 1 Units 1, 2

©2010 by Educators Publishing Service, a division of School Specialty Publishing,  

a member of the School Specialty Family. All rights reserved. Unauthorized  

duplication is a violation of applicable laws. Made in the USA.

AUDIORECORDINGS

1. Introduction - Be an Active Reader

2. Unit 1: Introduction 

3. Unit 1: Text 14. Unit 1: Text 1 Practice the Skill

5. Unit 1: Text 26. Unit 1: Text 2 Practice the Skill

7. Unit 1: Text 3   
8. Unit 1: Text 3 Practice the Skill

9. Unit 1: Text Connections

10. Unit 2: Introduction
11. Unit 2: Text 112. Unit 2: Text 1 Practice the Skill

13. Unit 2: Text 214. Unit 2: Text 2 Practice the Skill

15. Unit 2: Text 316. Unit 2: Text 3 Practice the Skill

17. Unit 2: Text Connections

Comprehension

©2010 by Educators Publishing Service, a division of School Specialty Publishing,  

a member of the School Specialty Family. All rights reserved. Unauthorized  

duplication is a violation of applicable laws. Made in the USA.

1. Introduction - Be an Active Reader

2. Unit 1: Introduction 

3. Unit 1: Text 14. Unit 1: Text 1 Practice the Skill

5. Unit 1: Text 26. Unit 1: Text 2 Practice the Skill

7. Unit 1: Text 3   
8. Unit 1: Text 3 Practice the Skill

9. Unit 1: Text Connections

10. Unit 2: Introduction
11. Unit 2: Text 112. Unit 2: Text 1 Practice the Skill

13. Unit 2: Text 214. Unit 2: Text 2 Practice the Skill

15. Unit 2: Text 316. Unit 2: Text 3 Practice the Skill

17. Unit 2: Text Connections

LEVEL CRIMSON
Disc 1 Units 1, 2

AUDIORECORDINGS

Comprehension

©2010 by Educators Publishing Service, a division of School Specialty Publishing,  

a member of the School Specialty Family. All rights reserved. Unauthorized  

duplication is a violation of applicable laws. Made in the USA.

1. Introduction • Be an Active Reader

2. Unit 1: Introduction 

3. Unit 1: Text 14. Unit 1: Text 1 Practice the Skill

5. Unit 1: Text 26. Unit 1: Text 2 Practice the Skill

7. Unit 1: Text 38. Unit 1: Text 3 Practice the Skill

9. Unit 1: Text Connections

10. Unit 2: Introduction
11. Unit 2: Text 112. Unit 2: Text 1 Practice the Skill

13. Unit 2: Text 214. Unit 2: Text 2 Practice the Skill

15. Unit 2: Text 316. Unit 2: Text 3 Practice the Skill

17. Unit 2: Text Connections

LEVEL GOLD
Disc 1 Units 1, 2

AUDIORECORDINGS



MCI Comprehension, Level Aqua  epsbooks.com/MCI      5

MCI Comprehension      viiMCI Comprehension       vii

MCI provides a wide array of assessments. Three Unit Skill Tests, which are automatically 
scored and reported, track student progress for each skill. In addition, each Skill Test 2 
places students into one of two Paths for online instruction.

MCI Pre- and Post-Tests: Placement and Progress-Monitoring Using The Lexile 
Framework® for Reading is a curriculum-based measure (CMB) that can be used to 
monitor students’ long-term progress. The MCI Progress-Monitoring Assessments: Maze 
Tests for Comprehension is another CMB that provides short tests for close tracking of 
student progress. Information about other assessment options can be found in the Directory 
of Teacher Resources in the online Management System or on the MCI Comprehension 
Assessment CD-ROM.

While comprehension is the goal of reading, many middle school students still struggle with 
word-related skills. MCI Word Study addresses those needs. Its Student Edition provides 
instruction and practice in word identification skills and vocabulary strategies that are tied 
to corresponding units in the MCI Comprehension components. Its Teacher’s Edition offers 
pedagogic support and answers. 

Not only is writing an important literacy skill in its own right, it also supports comprehension. 
MCI Writing takes advantage of this reading-writing connection. Its Student Edition guides 
students in using the writing process for genres and text structures that are tied to the 
units in MCI Comprehension, while its Teacher’s Edition provides additional support and 
opportunities for differentiating instruction.

The MCI program provides many options for teachers to target instruction to the particular 
needs of their students. At the same time, all of these components are designed to work 
together to improve the overall literacy development of struggling students. 
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MCI Assessment
MCI provides a wide array of assessments. Three Unit Skill Tests, which are automatically 
scored and reported, track student progress for each skill. In addition, each Skill Test 2 
places students into one of two Paths for online instruction.

MCI Pre- and Post-Tests: Placement and Progress-Monitoring Using The Lexile 
Framework® for Reading is a curriculum-based measure (CMB) that can be used to 
monitor students’ long-term progress. The MCI Progress-Monitoring Assessments: Maze 
Tests for Comprehension is another CMB that provides short tests for close tracking of 
student progress. Information about other assessment options can be found in the Directory 
of Teacher Resources in the online Management System or on the MCI Comprehension 
Assessment CD-ROM.

MCI Word Study
While comprehension is the goal of reading, many middle school students still struggle with 
word-related skills. MCI Word Study addresses those needs. Its Student Edition provides 
instruction and practice in word identification skills and vocabulary strategies that are tied 
to corresponding units in the MCI Comprehension components. Its Teacher’s Edition offers 
pedagogic support and answers. 

MCI Writing 
Not only is writing an important literacy skill in its own right, it also supports comprehension. 
MCI Writing takes advantage of this reading-writing connection. Its Student Edition guides 
students in using the writing process for genres and text structures that are tied to the 
units in MCI Comprehension, while its Teacher’s Edition provides additional support and 
opportunities for differentiating instruction.
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hoW McI WoRKS: PRoGRAM oVERVIEW

Making Connections Intervention® (MCI) provides in-depth intervention instruction by 
combining responsive, teacher-led group instruction with adaptive online instruction. One 
comprehension skill is taught in each of the six thematic units of each level. 

Before beginning the program, students may take the MCI Pre-Test online, which can 
serve as a baseline against which to measure progress on the MCI Post-Tests. Students 
also complete baseline MCI Maze Tests online before they begin instruction and then take 
additional Maze Tests on an ongoing basis, typically biweekly, for progress monitoring. 

mCi Blended instruction: unit Flow

Teacher-led Comprehension, Fluency, and Word study instruction
Students begin each MCI unit online by taking Unit Skill Test 1 and then watching a Video 
Introduction to build background knowledge for the unit theme. Students then move to the 
MCI Comprehension Student Edition to read Texts 1, 2, and 3. Each text is accompanied 
by Practice the Skill activities and is supported by scaffolded strategy instruction in the 
Teacher’s Edition. Opportunities for building and monitoring fluency are embedded 
throughout. For students who need extra help with decoding and vocabulary related to 
each text, a coordinated MCI Word Study lesson is available in a separate component. 

individualized online Comprehension instruction 
Once students complete the Student Edition texts and activities, they take Skill Test 2. Their 
results will place them in either Path A or Path B of MCI Online. Path A provides more 
challenging, content-area material with textbook-style features, while Path B provides less 
difficult texts for students who need more skill instruction and practice. Following Skill 
Test 2, students watch an engaging animated Interactive Skill Lesson, which presents the 
unit skill in an alternative, real-world context. Then, at their own pace, students read Texts 
4 and 5 of their assigned path. Each text is accompanied by Practice the Skill activities and 
is supported by scaffolded instruction provided by an animated Helper Guide, who walks 
students through all interactive texts and practice activities. After completing these texts, 
students take Skill Test 3, a final test of the unit skill.

✔
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Level  
Contents Unit 1 Unit 2 Unit 3 Unit 4 Unit 5 Unit 6

Comprehension 
Skill

Main Idea 
and  

Details

Compare  
and  

Contrast

Cause and 
Effect

Drawing 
Conclusions/

Predicting 
Outcomes

Figurative 
Language

Recognizing  
Viewpoint: 

Bias

Theme Out of  
This World

Career 
Moves

Body and 
Mind

Ancient 
Egypt

Let's Talk 
Technology

Community 
Voices

Progress  
monitoring ✔  Bi-weekly Maze Tests 
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mCi unit overview

V MCIOnline

✔  Skill Test 1 Video Introduction

{ MCIComprehension & MCIWord Study
Text 1: Comprehension 
Instruction and Practice

Text 2: Comprehension 
Instruction and Practice

Text 3: Comprehension 
Instruction and Practice

Word Study  Part A Word Study  Part B Word Study  Part C

 

V MCIOnline

✔  Skill Test 2 
Determines online  
Path A or Path B

Interactive  
Skill Lesson

Path A 

Text 4: 
Comprehension 
Instruction and 

Practice

Text 5:  
Comprehension 
Instruction and 

Practice

Path B 

Text 4:  
Comprehension 
Instruction and 

Practice

Text 5:  
Comprehension 
Instruction and 

Practice

 

V MCIOnline { MCIWriting { MCILibrary

✔  Skill Test 3 Writing  Genre Lesson Fiction/Nonfiction Books

Writing instruction and the student library 
Once the online portion of the unit is completed, teachers may extend instruction with 
a corresponding lesson in MCI Writing and the books in the MCI Student Library. MCI 
Writing reinforces the text structures taught in the corresponding comprehension units 
while presenting a form of writing process designed specifically for struggling reader/
writers. The twelve leveled books in the Library provide students with opportunities to 
read independently as they apply their newly acquired comprehension skills and strategies.

MCI_TE2ed_Aqua_EPS4144_FM_Pi-l.indd   23 1/10/12   10:58 AM
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Each Student Book:
Be an Active Reader—This model shows 

students how to interact with the text by 
underlining examples of the target skill 
and circling words or phrases they don’t 
understand. 

Students are encouraged to make predictions 
about each text before reading.

Each Unit:
Unit Introduction—Short, thought-provoking 

previews and exciting photographs introduce 
the unit theme, build background, and provide 
motivation. 

MCI comprehension Student Edition
The Student Edition is organized into six units. Each unit has 
three texts that focus on one theme and one comprehension 
skill with comprehension strategies incorporated throughout. 
Two additional texts—with the same theme and skill—are in the 
online portion of the unit. These high-interest passages represent a 
variety of genres, some of which appear in real-world formats such 
as magazine articles or Web pages. The appealing, age-appropriate 
illustrations engage students, and the clean design minimizes 
distractions for struggling readers, helping them stay on task. 
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Three texts per unit:
Unit Skill—The definition of 

the skill appears with Text 1. 
Focus questions for each text 
help students concentrate on the 
targeted skill.

Texts—High-interest texts  
include fiction and nonfiction, 
real-world genres, and graphic 
stories. Topics connect with 
content-area curriculum.

Students identify and use graphic elements and 
text features to support their understanding. 

Text is “chunked,” or presented in 
small, manageable portions.

Readability is three grades below 
students’ nominal grade.

Student Edition, cont.
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Practice the Skill—Every text is followed by 
Practice the Skill activities. These pages follow a 
regular pattern, beginning with an activity that 
supports the unit skill.

Graphic organizers provide a visual approach to 
understanding relationships among ideas. One 
type of graphic organizer for each skill provides 
consistency and the opportunity for mastery.

Some activities focus on comprehension 
and vocabulary strategies. Writing 
prompts connect to students’ experience.

Each Unit:
Text Connections—These culminating  

extension activities provide student choice  
and an opportunity to work independently  
or collaboratively.

Recommended Reading—High-interest trade  
books at a level students can read on their  
own provide choices for independent reading.

MCI_TE2ed_Aqua_EPS4144_FM_Pi-l.indd   27 1/10/12   10:58 AM
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MCI Online 
Students begin the MCI program by taking a Unit Skill Test and 
watching a Video Introduction in MCI Online. After completing the 
MCI Comprehension portion of a unit, students return to MCI Online 
for additional reading, skill instruction, and practice. They watch an 
animated Interactive Skill Lesson first, which takes a light-hearted 
and entertaining approach and requires student participation. 
Performance on a second Skill Test branches students into one of two 
instructional paths, depending on their level of skill mastery. Students read and 
apply the skill in the context of two new selections while receiving scaffolded 
support from a Helper Guide. Practice the Skill activities follow each selection. 
A final Skill Test indicates achievement. (For more information on assessments 
and reports, see the MCI Assessment section on page xl.)

Helper Guide—The animated smart-phone Helper Guide guides and supports students as 
they read, highlight the skill, and answer Notebook questions. It gives corrective feedback 
for all student responses. 

Lobby—Students access their MCI assignments via the video monitor. They can open 
their lockers to access previously viewed Video Introductions, Interactive Skill Lessons, 
My Words cards, and Skill Cards. They can also access unit completion certificates in the 
trophy case.
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Skill Test 2—A second assessment of the unit skill given after students complete 
MCI Comprehension portion of the unit. It shows the progress students have made 
in MCI Comprehension. It also branches students into one of two instructional 
paths in MCI Online: Path A or Path B.

Skill Test 1—An assessment that serves as a baseline measure of student 
performance with the unit skill. 

Teenage actors connect 
to their teen audience.

Animation adds fun 
and excitement.

Videos build background 
knowledge for typical 
content-area topics.

Video Introduction—A short, highly engaging video that introduces the theme, 
builds background, and provides motivation for each MCI unit. The video 
introductions can serve as a review of what students already know, suggest 
questions to keep in mind while reading, and introduce new concepts and 
vocabulary.
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A Skill Card closes each ISL. These 
cards are saved in student Lockers 
and can be accessed as students 
read selections and do Practice 
the Skill activities. 

Choose a Selection screen—In each Path, students choose which selection to read first.  
Path A students have either science or social studies selections. Path B students have one 
fiction and one nonfiction selection. 

Interactive Skill Lesson (ISL)—An entertaining animated skit featuring teenagers engaged 
in typical activities. The characters “take notes” as the student helps them use the skill to 
figure out a real-world situation. 

These drag-and-drop activities 
use the same Graphic Organizer 
students used for the skill in the print 
component and on the Skill Tests.

Students complete activities 
during the ISL. 

MCI Online, cont.

After reading both 
selections, students 
respond to a 
writing prompt.
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Path A—Students who score 70% or higher on Skill Test 2, and get 3 out of 4 skill questions 
correct, read content-area selections that are at a level equivalent to or slightly above the 
Student Edition texts. The Helper Guide helps students work with such elements as reading 
preview boxes, maps, charts, diagrams, and historical photos.

Students can 
click to hear the 
page read aloud.

In Path A, students are introduced 
to reading preview boxes typical 
of content-area texts.

Students can click on pre-selected vocabulary words to find 
out their meanings and pronunciations. They can save words 
to their My Words card deck and access these words later.

My Words cards pop up when 
students click on vocabulary words.

One illustration per selection 
can be animated with a click. 
Others can be enlarged.
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Path B—Students who score less than 70% on Skill Test 2 read fiction and 
nonfiction selections written one grade below the reading level of their Student 
Edition. The Helper Guide continues to provide support for the skill.

After reading each page of the selection, students answer a question in their 
Notebooks about the skill, general comprehension, or personal opinions. The 
Helper Guide provides both right-answer and wrong-answer feedback.

MCI Online, cont.

At the direction of the Helper Guide, students highlight 
examples of the target skill. The Helper Guide provides 
scaffolded feedback for student responses. 

Students can click on the 
Skill Card for a reminder 
of the skill definition.
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Practice the Skill—Every selection is followed by a set of Practice the Skill activities: 
Vocabulary, Focus on the Skill, Create a Summary, and Tell a Friend.

Skill Test 3—This final assessment of the unit skill is given after students complete 
both MCI Online selections in their assigned path. 

Vocabulary A fill-in-the-blank or 
matching exercise assesses student 
knowledge of the highlighted 
vocabulary words from the selection. 

Focus on the Skill 
These activities use the 
same graphic organizer 
featured in the Student 
Edition and the Skill Tests. 

Create a Summary  
In this exercise, students 
identify the main ideas 
from the selection and put 
them in the correct order. 

Tell a Friend This optional activity allows students to record a 
summary of the selection in their own words. The recording is 
saved in the Reports section of the online Management System 
for teachers to listen to and score at their convenience.
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MCI comprehension Teacher’s Edition
The Teacher’s Edition provides wraparound support for the Student Edition with 
additional information on the skill and topic of each unit. All lessons employ 
the same research-based strategies for interacting with a text before, during, 
and after reading. This structure gives teachers and students a predictable 
framework for comprehension. Scaffolding is built into the instructional plan 
for each unit: from modeling, to guiding, to coaching. The Teacher’s Edition 
also explains how MCI Online and the MCI Student Library fit into the flow of 
the MCI program. 

Resources page—The opening page of each unit shows which specific parts of other MCI  
components support the unit. 

Introduction to the Skill—An overview of the unit skill includes teaching suggestions. 

Student Book
“The Disappearing Planet,” pages 6–9
“Creature from Outer Space,” pages 10–15
“Apollo 13: Disaster in Space,” pages 16–21

MCI onLIne 
Interactive Skill Lesson: “The Video Store”
Path A: “The Sun,” “The Moon”
Path B: “Starring Neil DeGrasse Tyson,” “Abducted by an Alien”

teaCher’S edItIon 
Teaching support for Student Book and Library Books, pages 1–19, 22–24
Preview of MCI Online, pages 20–21
Point-of-use icons for integrating all MCI components

Video Introduction

Theme: Out of This World

Student Library

Fiction: The Quest of Perseus

Nonfiction: Exploring Mars

Assessments ✔

Skill Tests 1, 2, 3

Maze Tests 

Key Idea Cards, end-of-class checks 
Test 4, optional diagnostic
Tests 7 and 8, Library Book Assessments
Fluency Recording Sheets, timed assessment of fluency

 Word STudy
 Lesson 1, “Closed Syllables,” pages 4–15

 WrITIng
 Lesson 1, “Main Idea-and-Details Essay,” pages 4–17

unit 1 Resources  1

Out of This World 
Main Idea and Details

Unit 

1
Audio RecoRding
Unit 1, Disc 1, Tracks 2–9

50  Introduction to Cause and Effect

Introduction to cause and Effect

A cause is why something happens, and an effect is the result. The ability to recognize 
cause and effect in a text is an important comprehension skill because it allows readers 

to see how events relate to one another. It helps readers organize and remember information. 
It also encourages a deeper understanding of that information, since recognizing cause and 
effect is a more sophisticated skill than simply recognizing sequence. The skill of cause and 
effect allows students to answer the question “Why?” as they read.

The simplest form of cause and effect is one event leading to, or causing, one effect. However, 
in the real world—and in many texts—single causes can have multiple effects, and one effect 
can have multiple causes.

Students will encounter important cause-effect patterns in their content area reading, such as 
in science and social studies. When they read fiction, this skill will help them understand the 
motivation and actions of the characters and the consequences of those actions.

genre and Structure 
Students will examine cause and effect in many kinds of texts. Student Book: Students will 
read two informational articles, one about sports and one about health, as well as a graphic 
story. Online: Path A contains science selections about the nervous and endocrine systems. 
Path B offers a realistic story about a boy developing baseball skills and an article about the 
flu. Library Books: Selections include a realistic story about a handicapped athlete and an 
informational book about Phineas Gage.

TEchnIquES for TEAchIng cAuSE And EffEcT

Help students recognize that words and phrases such as because, as a result, causes, and so 
can all signal cause-effect relationships. Also point out that not all causal relationships are 
linked by these signal words and phrases. In those cases, readers must draw conclusions or 
make inferences to figure out causes and effects.

In this unit, students will use graphic organizers to illustrate cause-effect relationships 
visually. An arrow points from cause to effect in the graphic organizers to help them see 
and remember which element is the cause and which the effect. Students will sometimes be 
asked to name the cause, and other times one or multiple effects. They will also use their 
knowledge of cause and effect to answer the question “Why?”

Skill TeST 1 • ASSeSSmenT
Establishes Baseline

✔

Comprehen
sion

LEVEL AQUA

Disc 1 

Units 1, 2

©2010 by Educators Publishing Service, a division of School Specialty Publishing,  

a member of the School Specialty Family. All rights reserved. Unauthorized  

duplication is a violation of applicable laws. Made in the USA.

AUDIO

RECORDINGS

1. Introduction - Be an Active Reader

2. Unit 1: Introduction 

3. Unit 1: Text 1

4. Unit 1: Text 1 Practice the Skill

5. Unit 1: Text 2

6. Unit 1: Text 2 Practice the Skill

7. Unit 1: Text 3   

8. Unit 1: Text 3 Practice the Skill

9. Unit 1: Text Connections

10. Unit 2: Introduction

11. Unit 2: Text 1

12. Unit 2: Text 1 Practice the Skill

13. Unit 2: Text 2

14. Unit 2: Text 2 Practice the Skill

15. Unit 2: Text 3

16. Unit 2: Text 3 Practice the Skill

17. Unit 2: Text Connections

Component icons appear on the 
Resources page and at point-of-
use within the unit.

Audio recordings

These recordings voice the entire 
Student Edition so students can 
hear the texts read fluently and 
with appropriate expression as 
they follow along in their books. 
For extra support, students can 
also play and replay the Practice 
the Skill directions as they do 
the activities.
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Introduce the Unit—The wraparound notes for  
the unit opener in the Student Edition support  
background building and student motivation.

Unit Texts—Specific suggestions for explicit, direct  
instruction include answers to questions. The unit 
skill is introduced (Text 1) or reviewed (Texts 2  
and 3) before each new text. 

Unit 

3

Yoga and karate train both the body and the mind. Which 
one is for you?

Everyone needs water. What happens when we drink too 
little—or too much?

It’s the league championship match. What happens if the 
star player is not a team player?

414141Introduction

Cause and Effect  51

Unit 3: Body and Mind

Video introduction
Track 3

INTRODUCE THE UNIT 

Background Knowledge
Read the title aloud, and name running 
as an example of a physical activity—
something people do with their bodies. 
Ask volunteers to name other examples. 
(dancing, walking, playing sports) 
Then discuss what kinds of activities 
people do with their minds. (thinking, 
imagining, planning, solving problems) 
Now invite students to share their ideas 
on how the mind can affect physical 
activity. (keeping focus, remembering 
steps to a dance) Then ask how 
physical health and activity can affect 
the mind or emotions. (Illness or 
injury can cause worry or inability to 
concentrate; exercising makes you feel 
good; and sports can give a sense of 
achievement.) 

Share information from the Teacher 
Fact Box with students as needed. 

Visual Literacy
Invite students to respond to the 

photograph. Make sure they notice the look of concentration on the faces of the runners. Ask which 
runner seems to be concentrating the hardest, and have students use details from the photo to support 
their opinions. Then ask: “What do you think the runners are thinking about or concentrating on now? 
How can that use of their mind help their racing performance?”

Preview and Predict
Tell students that each group of sentences marked by a karate pose tells about a text in the unit. Read 
each one aloud and ask: “What do you think this text will be about?” Then ask: “Which one sounds the 
most interesting? Why do you think so?” Have students jot down and discuss their answers. Tell them 
that at the end of the unit they will see if their predictions were correct.

Teacher Fact Box 
The “stress response” is a well-known example of the body-mind connection. The body responds to the mind’s 
perception of danger with adrenalin, causing a rise in blood pressure, heart rate, muscle tension, and breathing 
rate. It is called the fight-or-flight response.

It ’s the league champIonshIp. WakefIeld West Is In theIr 
huddle. carsten Is sure he’ll be the hero once agaIn. 

tWo hampton players run at 
carsten, but he dodges them  
and races up the fIeld.

most of these goofballs  
couldn’t shoot a goal if their  

life depended on it. but I  
know how to score.

remember to pass!  
If you pass, you’re a team.  
teams win championships.  

Individuals don’t.

let ’s go,  
Wakefield! go, number 

fifteen! 

Wakefield 
West! Woooo!

It ’s time to show  
these guys who’s in charge. 

Watch and learn, kids.

Is that all you’ve got? 

carsten!  
I’m here!  
I’m open!

sorry, friend, but this 
one is all mine. 

a Team sporT
ost of these goofballs  

how does 
carsten’s 

attitude affect 
the game?

Unit 3: Cause and Effect

?

52

62  Unit 3   Cause and Effect

Cause and Effect Text 3: A Team Sport?

BEFORE READING

Skill Focus
Ask a volunteer to define cause and 
effect. (A cause is why something 
happens, and an effect is the result.) 
Remind students that authors often 
include signal words such as because, 
so, and as a result to help readers find 
cause-effect relationships. Point out 
that cause-effect relationships are not 
just important in science and history. 
They are also important in fiction. 
Say: “When readers figure out why a 
character does certain things, they are 
finding causes. When readers understand 
the results of a character’s feelings or 
decisions, they are recognizing effects.”

Background Knowledge
Ask students to name activities that 
they have done in teams. (sports, 
Collaborative Learning activities in this 
book) Discuss what teamwork means. 
(Every team member contributes to 
the success of the team. Everyone 
helps everyone else perform as well 
as possible. One person doesn’t boss 
everyone else or do most of the work.)

Tell students that they are going to read about a soccer game where teamwork should be very important. 
Have students who are familiar with soccer explain the basics of the game to the class if needed (See ELL 
Support box on TE page 63), or share the information in the Teacher Fact Box.

Teacher Fact Box
•	 In	soccer,	each	team	tries	to	score	points	by	kicking	or	“heading”	a	ball	into	the	other	team’s	goal,	a	large	net	

defended	by	the	goalie.	The	goalie	can	use	hands	or	feet	to	stop	the	ball	and	get	it	back	out	to	a	player	on	his	
or	her	team.	Other	players	may	use	only	their	head	or	feet	to	move	the	ball.

•	 There	are	eleven	players	on	a	team.	Defenders	help	protect	the	goal.	Midfielders	can	act	either	in	a	defensive	
role	or	an	attacking	role.	The	front	line	players	are	those	with	the	speed	and	skills	to	score	goals.

 WORD STUDy • Lesson 3 • Open Syllables, Part C
The word unite is decoded and discussed. Students are directed to pronounce the word both ways to decide if it is 
divided V/CV or VC/V. Other words with the prefix uni- are discussed regarding their meanings. Sample V/CV words 
from ”A Team Sport?” are he/ro, re/member, and de/pended.

ELL Support
Students from countries where soccer is the national sport may be a good resource to explain the game. If they 
have trouble giving explanations in words, encourage them to pantomime.

the goalIe has hIs eye only on carsten, 
so efI knoWs she has a clear shot. 

carsten’s teammates stIll Want 
a chance to score.

here, carsten!  
pass! carsten, I’m 

clear! 

so am I.  
take that, goalie!  

grrr.

this is like taking 
candy from a baby.

no way I’ll fall for the  
overhead shot again. let ’s 

see how they like this!

carsten!  
pass the ball!

no,  
carsten!  
I’m here! 

A Team Sport? 53

What a fluke. I only missed 
because the wind carried 

the ball. 
When will that 
kid ever learn?  

A Team Sport?  63

Genre and Structure 
Tell students that they will be reading 
a graphic story which uses text and 
artwork together to tell what is 
happening and why. The artwork is 
arranged in a series of panels, similar 
to a comic book. Say: “Because 
much of the story is told through the 
pictures—there are even some panels 
without any words at all—be sure to 
pay close attention to what is going  
on in the artwork: the background,  
the actions of the characters, and  
their expressions.” 

Preview Text Features
Invite students to read the title and 
focus question silently. Then ask a 
volunteer to read them aloud. 

Point out the blue narrative boxes, and 
discuss their purpose. (give background 
for the characters’ actions or tell 
more about the story than is revealed 
by what the characters are saying or 
thinking) Make sure that students 
know the difference between a speech 
balloon that shows what a character 
says (smooth edges and a “tail” leading 
to the speaker) and a thought balloon 

that shows what a character is thinking (scalloped edges and bubbles leading to the character). Work 
with students to identify the first two on SE page 52. (The speech balloon is on the left, and the thought 
balloon is on the right.) 

Now have partners look at the artwork on SE pages 52–53 and discuss what seems to be going on. Give 
them these prompts to work with: “Where does the story take place? Who is the main character? What 
is this character doing? How are others reacting to this character?” Limit this discussion to the first two 
pages, since the artwork on the following pages gives away the plot and resolution. Have pairs share 
predictions about the story.

Suggestions specifically geared to 
English language learners help these 
students keep up with their peers.

These sections address the characteristics, 
organization, and purpose of the genre.

Suggestions for coordinating MCI materials 
are placed at point-of-use.

Text-specific background information 
assists teachers in leading discussions 
about passage content.

Making predictions about each text builds interest 
and prepares students for reading. Students 
evaluate their predictions at the end of the unit.

teacher’s edition, cont.
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Computer animation is popular today for a lot of reasons. First, it’s easier 
to make. Second, it can make images that look like real people and places. 
Computer animation can even be used to combine fact with fiction. It can 
show animated characters talking to real people. 

How is this done? A blank screen is placed behind an actor. The actor is 
filmed talking to an empty space. Later, the animated character is placed 
into that empty space. There you have it—a conversation with a cartoon.

Computer animation can also be used 
for special effects in non-animated movies. 
Let’s say you want to show a giant alligator 
eating Seattle. You start by finding a 
picture of Seattle. The computer can make 
the city look very small. Then you find 
a picture of an alligator, and you make 
it huge. Finally, you show the alligator 
opening its jaws wide. Presto—
he swallowed the city whole!

Computer animation was used to 
create these special effects.

for special effects in non-animated movies. 
Let’s say you want to show a giant alligator 

picture of Seattle. The computer can make 

What Are You Watching?
Think about animated 
movies or television shows 
you have seen recently. 
Can you tell what kind of 
animation was used to 
create them? 

37Putting the Move in Movies

Putting the Move in Movies  41

Read and Mark for Skills 
Have students underline all the 
similarities in the text in one color 
and the differences in another color. 
Remind them to make a key at the 
bottom of the page.

Have students reread the focus question 
silently, and ask a volunteer to read 
it aloud. If necessary, explain that 
when something has advantages over 
something else, it is different and better 
in some ways. Ask another volunteer 
to answer the question and show some 
of the places where the answer is found 
in the text. (Answers include: Figures 
look more real than in other kinds 
of animation. Computer animation 
is easier to make, so it saves time 
and money. Unlike other forms of 
animation, it can do more than make 
cartoons—it can make images that 
look like real people and places; it 
can be combined with real people and 
places; and it can be used for special 
effects in live-action movies.)

Collaborative Learning
Discussing/Sharing Give students  
the opportunity to work in small 
groups to discuss their underlined 

similarities and differences. Then invite the groups to share their ideas with the class.

Collaborative Activity Students can reinforce their understanding of compare and contrast by doing this 
activity. Have groups of students discuss the question in the starburst at the end of the article: “Can you 
tell what kind of animation was used to create them?” Each group should list two or three movies or TV 
shows that use animation. They should label each one with the kind of animation it uses. Finally, groups 
should discuss which kind of animation they think is most effective (or that they like best) and why. 
Remind them that to pick a favorite they must compare and contrast. Volunteers from each group should 
present their conclusions to the class.

Assessment
Key Idea Card

✔

For the first reading of a text, the 
teacher reads aloud (Text 1), has 
students read along (Text 2), or has 
students read on their own (Text 3).

These options help 
teachers differentiate 
instruction. The Audio 
Recordings provide 
another way to support 
students as they read.

The teacher scaffolds instruction 
by modeling (Text 1), guiding 
(Text 2), and coaching (Text 3) 
students as they mark examples 
of the skill in the text.

Using scaffolded instruction, the teacher leads students through the application of strategies for  
before, during, and after reading.

Text-based collaborative activities 
enhance comprehension as they 
reinforce the target skill, encourage 
creativity, and promote cooperation.

ELL Support
ELLs may be unfamiliar with the word presto, used in the last paragraph. Explain that magicians say “Presto!” when 
they make something seemingly impossible happen all at once. Act out a trick such as pulling a scarf out of a paper 
cone, saying “Presto!” Point out that in this text, presto is used to show that what is happening is so amazing it 
seems to be magic.

Some stop-motion animators make 3-D figures with clay. Others use 
figures that are more like puppets. Then these animators use cel animation 
methods to create each frame of a movie. The figures are placed in a scene, 
and a frame of film is recorded. Then the figures are moved a little bit, 
and another frame is filmed. When the frames of film are shown quickly in 
order, the figures appear to move.

Computer animation is relatively 
new. It was developed in the 
1990s. Animators make models of 
the figures they want to animate 
on the computer. They don’t 
use pencils or paint like the cel 
animators. Instead, they use a 
keyboard, a mouse, a screen, and 
special software. 

The software allows them to 
draw the figures with points and 
lines connected together. These 
points and lines are oriented in 
3-D space to make them look more 
real. Then the animators connect 
the space between the lines. They 
use light and color to give the 
figure a smooth, realistic surface. 
Once the models are made, it’s time to animate them. These animators only 
need to make three or four frames for each second of film. The software fills 
in the other frames.

Computer Animation

Creating animation on a computer

36 Unit 2: Compare and Contrast

40  Unit 2   Compare and Contrast

Compare and Contrast Text 3: Putting the Move in Movies

DURING READING

Comprehension Monitoring/
Question Generating

Read and Mark for Meaning 
Depending on students’ needs, have 
them read the text in small collaborative 
groups or independently.

Audio
Disc 1, Track 15

Extra Support Have students listen to 
the audio or read with you. Then have 
them pause at the end of the section Stop-
Motion Animation on SE page 36  
and either summarize or answer: “How 
is cel animation different from stop-
motion animation?”

Remind students that as they read 
they should circle words, phrases, or 
sentences that they don’t understand. 
Invite them to raise questions with their 
group about what they have circled and 
to think aloud as they use strategies to 
answer their questions.

Vocabulary If students mention 
relatively on SE page 36, model using 
context to understand its meaning. Say: “The first sentence says ‘computer animation is relatively new.’ 
The next sentence says it was developed in the 1990s. An invention from the 1990s isn’t new, but it isn’t 
very old either. The beginning of the article said that animation had been around since the early 1900s. 
So if something is relatively new, it must be new in comparison to something else, or kind of new.”

Phrases and Sentences Students may be confused by “two-dimensional image” and “3-D model” on SE 
page 35. Explain that 3-D is short for “three-dimensional.” Then contrast a piece of paper with a block. 
Say: “I can see that this paper has only two dimensions: height and width.” Then show how the block has 
depth as well as height and width—three dimensions.

Icons indicate when to 
administer each assessment.
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Dear Parent or Guardian,

Your son or daughter is using MCI, a program designed to make students successful 
independent readers.

Please ask your son or daughter or his/her teacher to show you the MCI Comprehension 
Student Edition. Take a few minutes to thumb through it and see the kinds of topics, 
texts, and skills included in the book. You might be especially interested in Be an Active 
Reader on page 4, which tells students how to mark the texts in their Student Edition as 
they read. 

Your son or daughter may also be working online to complete the MCI program. Students 
will read new articles and stories online, but the topics and skills are the same as 
those in the Student Edition. After students complete each online unit, they will receive 
a certificate recognizing their success. Invite your son or daughter to share these 
certificates with you.

As students become increasingly independent as readers, they will apply the skills and 
strategies learned in class to books from the MCI Student Library. They may bring these 
books home to read or reread on their own (but not to mark). Encourage your son or 
daughter to tell you about these books. You may also wish to read parts of the books 
together so you can help with difficult words and discuss the content. 

To encourage a love of reading, MCI Comprehension also includes a list of three 
Recommended Reading selections at the end of each unit. The list describes books 
available in most libraries and bookstores. These books appeal to a wide range of 
interests and are at a level students can read successfully on their own. To support your 
son or daughter’s independent reading you might:

•	 Help him or her find one or two of the Recommended Reading books at  
the library.  

•	 Give a Recommended Reading book as a holiday or birthday gift.
•	 Read parts of a Recommended Reading book aloud together so you can help  

with difficult words, discuss the illustrations, or ask questions about the content.
•	 Encourage him or her to react to the book by writing a brief review, reading  

aloud a favorite part to a family member, or recommending the book to a friend. 

Thank you for your participation in MCI! Your support and encouragement will help your 
son or daughter become a successful independent reader.

Tombs 

1.  Suppose a body had no tomb. What did ancient Egyptians think would 
happen to the ka? 

 
2. Why do you think archaeologists are so interested in opening tombs?

Vocabulary

1. Write a word from page 71 that means “belongings.” 

2. Write a word from page 72 that means “room.”

3. What does the word mourners mean?

Writing

Do you think it was more difficult to build Old Kingdom or New Kingdom 
tombs? Explain.

75Tombs of Ancient Egypt

Answers will vary and may include: The ka would not have a resting 
place to return to at night; the loved one would not be happy in the 
afterlife.

Answers will vary.

possessions

chamber 

people saddened by the death of a loved one

Tombs of Ancient Egypt  91

Tell students that the two questions  
in the Tombs activity at the top of 
SE page 75 require them to draw 
conclusions based on information in  
the article.

 Point out to students that the first two 
questions in the Vocabulary activity 
require them to find synonyms—words 
with similar meanings. For question 3, 
direct students to Happily Ever After 
to find the word mourners and think 
about how it is used.

For the Writing activity, tell students 
that there is no right answer. They 
should consider what was involved in 
building each kind of tomb, and decide 
which would have been harder to do 
at the time. Then they should support 
their choice with information from  
the text.

 Summarizing
Have students work in small groups 
to create oral summaries of “Tombs 
of Ancient Egypt.” To decide what to 
include in the summary, they should 
discuss each section heading and the 
most important details they marked 
in that section. Suggest that students 

summarize the entire article in just five or six sentences. Monitor their responses, giving help as needed. 
Students should end with a conclusion about why the ancient Egyptians made the kind of tombs they did. 
Have a volunteer from each group share the summary with the class. 

Reviewing and Evaluating Predictions
Ask students to look back at the unit introduction on SE page 59 and the predictions they wrote down. 
Discuss each text individually by having volunteers share their original predictions. Ask: “Why do you 
think your prediction was correct (or incorrect)?” Ask students which text they found most interesting 
and discuss why they preferred it.

Comparing and Contrasting Across Texts 
Have students compare and contrast the three texts in this unit in a paragraph that explains (1) which 
text provides the most factual information, and (2) which text they most enjoyed.

Skill TeST 2 • ASSeSSmenT

Indicates Achievement / Places Students in Online Path A or B

✔

Students work together to 
create a summary of every text.

Students reread the text in pairs or small groups 
to improve fluency. There is also an option for a 
words-per-minute fluency assessment.

Draw Conclusions

Read the information below. What might have happened to these tombs? 
Write your conclusion.

 
Check Comprehension

1. What is an Egyptian mummy?

2. Who were the pharaohs? Circle your answer.

 
3.  What was special about the tombs in the Valley of the Kings?

Pharaohs were 
the nobles of the 

kingdom.

Pharaoh is another 
name for the  

god Osiris.

Pharaohs were the 
kings of Egypt.

Conclusion

•  The Egyptians spent a lot of 
money on their tombs.

•  The tombs contained food, 
clothing, furniture, weapons, 
tools, and cosmetics.

•  The contents of the tombs were 
quite valuable.

• They were a great temptation.

Information

74 Unit 4: Drawing Conclusions/Predicting Outcomes

Answers may include: They were in a secret area of the desert; it 
took a long time to build them; they had rooms filled with treasures. 

the preserved body of a dead person

Thieves may have broken  
into the tombs to steal  
the treasures.

90  Unit 4   Drawing Conclusions/Predicting Outcomes

Drawing Conclusions/
Predicting Outcomes Text 3: Tombs of Ancient Egypt

AFTER READING

Reread for Fluency
Depending on the needs of your 
students, you may wish to have groups 
of four students reread the text aloud. 
One student should read each section.

Remind students to pay attention to 
punctuation while reading aloud. They 
should drop their voices slightly and 
pause when they reach a period, and 
they should also pause at a comma 
and a dash. Students should monitor 
each other for accuracy, fluency, and 
appropriate expression. For students 
whose oral reading indicates fluency 
deficits, you may wish to use the 207 
words of text on SE page 70 to do 
a words-per-minute calculation. For 
scoring guidelines, see the Introduction 
to this TE.

ASSeSSmenT
Fluency Recording Sheet

✔

Graphic Organizers and 
Question Answering
Have volunteers read aloud the section 
headings and directions of Practice the 
Skill. Make sure students understand what they need to do. Review the meaning of temptation in the 
fourth piece of information in the chart. 

Audio
Disc 2, Track 15

Extra Support Tell students that they may want to look back at the article to answer the Check 
Comprehension questions. Model a method of scanning for information—running a finger down the side 
of a page while your eyes look quickly at the text for particular words. Students should start by choosing 
the most important word or words in each comprehension question (mummy, pharaoh, Valley of the 
Kings) and scan the article for the first use of that word. When they find the word, they should stop to 
read more carefully.

Progress Monitoring Students who have difficulty with the Practice the Skill activities and who have 
not shown improvement from Text 2 may need extra support for the Library Books.

ASSeSSmenT
Key Idea Card

✔

Drawing Conclusions/
Predicting Outcomes

Museum Trip
The museum was dark and stuffy. Danny 

trailed behind his class, shuffl ing his feet. The 
class stopped in front of another glass case. 
Danny yawned.

“This is the sarcophagus, or coffi n case, 
of the Prince Ramose,” the guide was saying. 
“He might have been pharaoh if he hadn’t 
died young. His sarcophagus is unusual. Usually a type of good 
luck charm, or amulet, of the falcon god Horus was placed on the 
sarcophagus. Ramose doesn’t have one.”

“He looks miserable,” Amy said. “Is it 
because he didn’t have an amulet?”

“Perhaps,” the guide smiled. 
“An amulet was important, 
to help the spirit of the 
dead person reach the 
next world.”

Danny didn’t care. 
“I’m more concerned 
about getting to the 
outside world,” Danny 
grumbled to himself. 
“Will this tour ever end?” 

What happens 
when Danny 

exits the 
museum?

Unit 

4
Drawing Conclusions/Predicting Outcomes  Combine information 
from a text with what you already know to build additional 
meaning and to tell what might happen next.

60 Unit 4: Drawing Conclusions/Predicting Outcomes 

Museum Trip  155

Teacher Support for Comprehension Monitoring: 
Text 1: Museum Trip

circle:   unknown words, phrases, or sentences 

underline: clues for drawing conclusions

Drawing Conclusions/ 
Predicting Outcomes

Sample Text 1 for each unit—These 
facsimiles at the back of the Teacher’s Edition 
are marked for vocabulary and the skill.

Parent Letter—This reproducible letter (in English 
and Spanish) will familiarize parents with how 
students use MCI to become independent readers.

Teacher’s edition, cont.
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MCI Online Preview—This spread gives teachers information about the texts 
and activites students will work on in the online portion of the unit.

InteractIve SkIll leSSon 
the video Store  A customer is trying to find a movie 
she’ll enjoy, but she can’t pick one until she knows what 
it’s about. She needs to know the main idea. The clerk 
helps her use movie titles to determine the main idea of 
the films, but she doesn’t like any of those choices.

He then suggests the movie “Estelle and Mel,” and the  
customer wants to know more about it. Together they  
use the details on the cover of the DVD to figure out  
the main idea of the movie.

20      Unit 1   Main Idea and Details

Main Idea and Details V MCI Online Preview

MCI Online Preview      21

 

Path a — Science texts 4 and 5

the Sun
This selection answers the following questions: Why is the sun so important to 
life on earth? What is the structure of the sun and how does it produce energy? 
How does the sun compare to other stars? What causes a solar eclipse? 

Diagrams help explain important ideas and enliven the text. An animated 
illustration shows how a solar eclipse occurs.

the Moon
This selection answers the questions: What is the moon’s surface like? How does 
the moon compare to Earth? Why does the moon seem to change shape? How did 
the moon form?

Photographs and diagrams help students visualize and understand important 
information about the moon. An animated illustration demonstrates the phases of 
the moon.

Path B — nonfiction and Fiction texts 4 and 5

abducted by an alien
Todd loves science fiction, especially stories about space creatures—even though 
his sister mocks him for it. One night, he’s jolted awake to see a “terrifying space 
creature” in his room! The next thing he knows, he’s on the floor, bewildered. 
What could have happened?

In this story, the illustrations and animation provide clues that help students solve 
the mystery of the creature in Todd’s room.

Starring neil de Grasse tyson
This biography shows how one man’s fascination with the stars led to a career as 
an astronomer, teacher, author, and TV science show host. It traces Tyson from 
his childhood visit to the Hayden Planetarium to becoming its director.

Photographs bring Tyson’s story to life. The Milky Way, one of Tyson’s interests, 
is animated to show the location of our sun within the vast galaxy of stars.

SkIll TeST 3 • ASSeSSMenT
Indicates achievement

✔

Provides a brief plot 
synopsis of the unit’s 
Interactive Skill Lesson

Shows the Graphic Organizer and 
the Skill Card used in the lesson

Previews the selection screens 
for online Path A and Path B

Gives information on the content and 
graphics of Texts 4 and 5 in each path
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Informal Assessment in the Classroom 

Practice the Skill Activities
Every text in both MCI Comprehension and MCI Online is followed by Practice the 
Skill activities, which provide formative assessment data on the unit skill and on general 
comprehension and vocabulary. A writing prompt concludes each set of activities. Teachers 
have the option of including the prompt after the online texts. Monitoring student progress 
from text to text within a unit and then through successive units allows teachers to 
differentiate instruction according to student needs.

Marking for Skills
Students interact with all texts by either underlining (in the Student Edition) or highlighting 
(online) examples of the target skill. These marked pages provide both short-and long-term 
data for monitoring skill progress.

Vocabulary Strategies
Vocabulary is approached differently in the print and online portions of MCI. In the Student 
Edition, students circle words they don’t understand and can work in groups to determine 
meanings. When online, students can access and collect definitions of highlighted words. 
In both cases, teachers can monitor how students approach words they find difficult.

Monitoring Fluency
To assess fluency, teachers can listen for accuracy, phrasing, and expression as students 
read aloud for the Fluency activity in the Teacher’s Edition. For formal fluency assessment, 
see the Directory of Teacher Resources or the MCI Comprehension Assessment CD-ROM. 

Response to Instruction
Teacher observation of students’ classroom behavior is invaluable. The Teacher’s Edition 
poses many questions for students, along with expected responses, to help teachers note 
which students respond incorrectly or rarely participate.

MCI Assessment
MCI addresses assessment and reporting in two ways: by embedding 
opportunities for informal classroom assessment and progress monitoring, 
and by providing a robust suite of curriculum-based measures and program 
assessments that measure student progress and achievement with the focus skills.

xliv      Introduction

MCI Assessment • Aqua
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Name:   A
Date: 

1. What genre is “The Disappearing 
Planet”?

2. Name two features of that genre.

Name:   B
Date: 

What is the main idea of the section  
The Pluto Problem?

Text 1: The Disappearing Planet Text 1: The Disappearing Planet

Name:   C
Date: 

What two details support the main idea 
that Pluto is a dwarf planet?

Name:   D
Date: 

What made scientists question whether 
Pluto was a planet?

Text 1: The Disappearing Planet Text 1: The Disappearing Planet

Unit 1: Main Idea and Details
Text 1: The Disappearing Planet

MCI Assessment • Aqua
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Test

4
Unit 6: Recognizing Viewpoint: Bias
Theme: Community Voices

Read the announcement below and answer the questions that follow.

Vote for Ellen!
Next Tuesday, we will vote for a new school president. Both 

Ellen Chen and Vince Armstrong want the job. Ellen is a smart 
student and a talented leader. Vince is a good athlete. We feel 
the choice will be clear to all smart voters. Girls always make 
the best presidents.

Ellen has already done many great things. She persuaded 
the cooks to serve pizza every day in the cafeteria. She invited 
movie star Leo Lovejoy to our school. And, thanks to Ellen, 
our school band performed at the White House. She’s also a 
straight-A student. Because of these successes, Ellen is known 
throughout our school and our town.

Vince, on the other hand, hasn’t done much. He is the top 
scorer on the soccer team. He can dunk a basketball. But that’s 
it! Jocks never get things done off the playing field. He probably 
goes home after school just to watch sports on TV.

Next Tuesday, elect someone who will get things done. Vote 
for Ellen Chen.

1

2

3

4

Name: 
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MCI Assessment • Aqua

Test 4 • Unit 6 • Recognizing Viewpoint: Bias

Page 2 of 2

1. Which statement shows bias? 

 A Vince is a good athlete.

 B Girls always make the best presidents.

 C Ellen persuaded them to serve pizza every day.

2. Read this biased statement. Then answer the question.

 
Jocks never get things done off the playing field.

  Which sentence is the best way to prove the statement is wrong? 

 A Name a person who owns a baseball team.

 B Name a good athlete.

 C Name an athlete who has done something important.

3. Read this sentence. Then answer the question.

 
The choice will be clear to all smart voters.

  Which word is a clue that this sentence shows bias? 

 A all

 B choice

 C smart

4. Which of these statements about Vince Armstrong shows bias? 

 A Vince makes a lot of goals.

 B Vince will never get anything done.

 C Vince can dunk a basketball.

Diagnostic Test
• Test 4: Diagnostic test for students 

struggling with Practice the Skill, in 
class, or online. A shorter version of 
the Skill Tests, with 4 skill-related 
questions. 

• Designed to be done orally, one-on-
one, so the teacher can determine if 
a student’s problem is with decoding, 
fluency, the unit skill, vocabulary, test-
taking conventions, or something else.

Key Idea Cards
• Informal formative assessment of the 

key idea of the day’s lesson: genre, skill, 
or general comprehension. 

MCI also offers a variety of optional assessments, including informal formative 
assessment, cumulative skill tests for midway through the level and end of level, 
and diagnostic tests on the MCI Assessment CD-ROM.

MCI Assessment, cont.
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Curriculum-based Measures 
MCI provides two kinds of curriculum-based measures tests to monitor the progress of students 
using the program. They both provide measures of overall reading ability, not focused on 
particular skills or lessons. 

The online MCI Pre- and Post-Tests: Placement and Progress-Monitoring Using The Lexile 
Framework® for Reading are summative assessments. They provide data on student progress 
in general reading ability in the form of Lexile® measures at the beginning of a student’s MCI 
intervention and at the end of each MCI level. More frequent progress-monitoring is provided 
by the online MCI Progress-Monitoring Assessments: Maze Tests for Comprehension. While 
the MCI Pre- and Post-Tests give a macro—or long-term—view of student progress, the MCI 
Maze Tests are formative assesments that provide micro, biweekly data points to allow teachers 
to modify instruction quickly to meet student needs. 

MCI Pre- and Post-Tests
•	The	Pre-Test	provides	a	baseline	for	progress-monitoring.

•	One	Post-Test	per	level	assesses	and	tracks	student	progress.		
Each	test	can	serve	as	a	baseline	for	the	next	level.
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MCI Maze Tests
•		Short	timed	tests	with	modified	cloze	procedures.	Students	choose	the	correct	word	from		

three	choices.	

•		Same	readability	as	the	Student	Edition	texts	in	the	same	level.	

•	After	a	baseline	is	established,	additional	Maze	Tests	are	administered	for	ongoing	progress	
monitoring.	Teachers	can	adjust	the	testing	schedule	in	the	Management	System	to	coordinate	
with	their	school’s	RTI	implementation.

MCI Assessment, cont.
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Program Assessments
Each unit has three core program assessments that focus on the comprehension skill 
taught in that unit. The three Unit Skill Tests provide data points for tracking students’ 
progress. Skill-based, formal formative assessments follow in standardized test format: 
reading passage; multiple-choice questions on the unit skill, general comprehension, and 
vocabulary; graphic organizer; and optional writing response. 

MCI Unit Skill Tests
•	Skill Test 1:	Given	before	students	begin	the	unit.	It	becomes	the	baseline	for	the	unit	skill.

•	Skill Test 2:	Comes	after	completion	of	the	print	component.	It	indicates	achievement	with	the	
skill	and	determines	whether	students	follow	Path	A	or	Path	B	in	MCI Online.	

•	Skill Test 3:	Administered	at	the	end	of	the	online	portion	of	the	unit	and	marks	student	progress	
for	the	entire	MCI	unit.
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MCI Reports
The MCI Management System automatically records performance data from assessments 
and online activities. MCI Reports offers several options for viewing, interpreting, and 
using this data, making it easy for teachers to monitor progress, group students for 
differentiated instruction, and manage RTI implementations. In addition, MCI Reports 
offers principals and administrators a simple and convenient way to monitor school- and 
district-wide Adequate Yearly Progress (AYP) goals and ensure program fidelity. 

Key MCI Reports
•	The	Student Skill Gains and Diagnostic Detail	report,	available	through	the	Class Skill Gains 

Report,	shows	all	the	important	data	about	the	student	on	one	convenient	screen,	including	
student	performance	on	Curriculum-Based	Measures	and	Unit	Skill	Tests,	and	Reading	Passage	
Activities.	See	sample	reports	on	next	page.

•	The	Student Progress Monitoring Report	can	be	used	as	a	tool	for	setting	reasonable	yet	
challenging	goals	for	student	gains	in	comprehension,	as	measured	by	Maze	tests,	and	monitoring	
this	progress	regularly.	See	sample	report	below.

•		The	Class General Progress Report	provides	a	snapshot	of	class	achievement	to	date	in	
graphical	and	table	format.	It	shows	how	the	class	is	progressing	on	both	curriculum-based	
measures	and	specific	skills.	It	also	provides	efficient	options	for	grouping	students.	

•	The	School General Progress  
Report	provides	critical	
information	for	administrators	
and	paraprofessionals	working		
with	multiple	classes.	The		
report	summarizes	key	
statistics	for	the	entire	
school	and	shows	detailed	
information	for	each	class.	

MCI Assessment, cont.

Student Progress Monitoring Report

Notes automatically dates educators’  
comments or any changes made to the 
instructional goals in the management system. 

Trend lines and aim lines show whether students 
are meeting progress goals or if intervention 
plans or progress goals need to be adjusted.

Shows dates and scores 
on the Maze Tests. 
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Class Skill Gains Report

Student Skill Gains and Diagnostic Detail

* Find more information about MCI Reports in the Directory of Teacher Resources in 
the online Management System.

Click to drill down from the class-
level Skill Gains Report to the 
student-level Skill Gains Report for 
more focused progress monitoring.

This feature uses assessment data 
to identify high-, medium-, and low-
risk students to support grouping for 
differentiated instruction.

The Reading Passage 
summary section provides 
diagnostic information about 
answers to practice activities. 

Click to drill down 
to test details.

The Unit Skill Test 
summary section offers a 
summary view as well as a 
detailed diagnostic view of the 
student’s challenges (specific 
skill, general comprehension, 
vocabulary).
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MCI Word Study
MCI Word Study is designed for students who struggle with 
decoding. It also provides these students with useful strategies for 
determining word meanings. Each lesson part—A, B, and C—of 
MCI Word Study is linked to a selection in MCI Comprehension 
and helps prepare students for reading it. The placement test in 
the MCI Word Study Teacher’s Edition can be given individually 
to determine which lesson part(s) a student needs.

• More information is available in the MCI Word Study Teacher’s Edition.

16  
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Review Short Vowel Sounds

A syllable has just one vowel sound. These words all have one syllable. 
Mark the vowels with a v. Mark the consonants with a c. In a closed syllable, 
the vowel sound is short, so mark the vowel letter with a breve (˘).

b a c k  p e t  f i n  h o p  c u t

Long Vowel Sounds

These words also have one syllable. The two vowels are each marked  
with a v. The first vowel is followed by a consonant and a final e. The e at 
the end gives the first vowel a long sound. This means that the vowel says  
its letter name. We mark the vowel with a line above it called a macron (¯). 
The final e is sometimes called a silent e. We draw a line through it to show 
that it has no sound.

b ā k e  P ē t e  f ī n e  h ō p e  c ū t e  
 v  v  v  v  v  v  v  v  v  v

These words also have one syllable. The two vowels are each marked 
with a v. Together, the two vowels make one long vowel sound. The 
macron above the first vowel letter marks the 
long sound. The second vowel letter has a line 
through it because it has no sound.

r ā i n  b ē e  ē a t
 v v  v v  v  v  

c ū e  l ī e  c ō a t
 v  v  v v  v  v

d ā y  m ā y  p ā y
 v  v  v v  v  v

PART A: Single Syllables

Making Connections to Word Study • Lesson 2 • Aqua

Syllables with Long VowelsLesson

2

The letter y also acts 
like a vowel when it 
comes after another 
vowel in words like 
may and pay. These 
words have a long a 
sound. The y is silent.

tip
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20  Making Connections to Word Study • Lesson 2 • Aqua

Long Vowels in VC/CV Words

In VC/CV words, you know how to find short 
vowel syllables. You can also find syllables that 
have long vowel sounds.

Say each syllable in the word below. Then blend 
the syllables together to hear the whole word. 

 e n t i r e

Read Each word below is divided into syllables. 
Say the syllables separately. Listen for the long vowel 
sound in the second syllable. Then blend the syllables to say the word. 

s i n c e r e  s u p p o s e  o b t a i n  c o s t u m e

Mark and Read The words below are from Unit 2 of your Making 
Connections Comprehension Student Book. Use a line to divide each  
word into two syllables. Read each word aloud. 

c o m b i n e  a p p e a r  c o m p a r e

PART B: More Than One Syllable

Remember, two 
consonants come 
between vowels in the 
VC/CV syllable pattern. 
To find the two syllables, 
divide the word between 
the consonants, as in 
rib/bon and cac/tus. 

tip

Challenge: Syllable com

The words combine and compare have the same first syllable: com. 
This syllable comes at the beginning of many two-syllable words. Write 
com in front of each syllable below. Say each word. Write two more 
words that begin with com.

1. pose

2. pute

3. mute

4. pete

5. plain

6. plete

7. 

8. 
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24  Making Connections to Word Study • Lesson 2 • Aqua

What should you do when you come to an unfamiliar word like sunscreen 
in Unit 2 of your Comprehension Student Book? You may know the word 
after you say it. If you don’t know it, you may still be able to figure out what 
it means. Here are three things you can do.

1  Figure out the sounds and syllables in the word.

2  Look for clues to the word‘s meaning in nearby words and sentences.

3  Look for parts of the word that you do know.

Sounds and Syllables

Find the Vowels The vowel letters help you find the syllables. Write  
a v under the first vowel letter in the word sunscreen. You can see that  
the vowel letter comes between consonants. Now you know that the vowel  
has a short u sound. Say it. Mark each next vowel letter with a v. These  
two vowels together have one long e sound. Say it. 

 s u n s c r e e n

Find the Syllables Two vowel sounds mean that there are two syllables. 
How should you divide the word sunscreen into syllables? The first syllable 
ends with a consonant. But which consonant? Try saying the word these 
three ways. Then circle the way that makes the most sense.

s u n s c r e e n  s u n s c r e e n  s u n s c r e e n

Say the Whole Word Blend the two syllables to say the whole word 
sunscreen. Have you ever heard the word before? Choose A or B below  
and complete the sentence.

A.  No, I don’t know this word. But it might have to do with  

.

B.  Yes, I know this word. It means  
.

PART C: Vocabulary
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• More information is available in the MCI Writing Teacher’s Edition.

MCI Writing
Struggling readers are often struggling writers, and researchers 
have found that writing instruction also improves reading 
comprehension. MCI Writing supports MCI Comprehension. 
It uses modeling and the writing process—planning, drafting, 
revising, editing, and publishing—to help students create a story 
or essay that has the same text structure or genre that they find in 
each unit of their MCI Comprehension Student Edition.
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Publishing

Continue on another piece of paper if necessary.

15  Making Connections to Writing • Lesson 1 • Aqua
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Revising & Editing

Check for Ideas As you revise, think about your supporting 
details. Do they help explain your main ideas? Will they keep  

your readers interested? Would other details be better?

Score 4 3 2 1 Self-Score
Organization   There is a clear 

introduction, body, and 
conclusion.

  The main ideas are easy to 
identify.

  One of these is not clear: 
introduction, body, or 
conclusion.

  Most of the main ideas are 
easy to identify.

  Two of these are not clear: 
introduction, body, or 
conclusion.

  The main ideas are difficult 
to locate.

  The essay is not organized 
into clear parts.

  There are no main ideas.

Features   The introduction has a 
strong focus statement 
and an interesting hook.

  Each body paragraph  
has a clear topic sentence 
supported by good details.

  The conclusion summarizes 
the information well and 
ends with an interesting 
fact or comment.

  The introduction has a 
focus statement and a 
hook.

  Most paragraphs have 
clear topic sentences and 
supporting details.

  The conclusion 
summarizes the 
information and ends with 
a fact or comment.

  The introduction has 
a weak hook or focus 
statement.

  Some paragraphs lack 
topic sentences. More 
supporting details are 
needed.

  The conclusion has a weak 
summary.

  The introduction lacks 
a hook and a focus 
statement.

  Paragraphs lack topic 
sentences and supporting 
details.

  The conclusion does 
not summarize the 
information.

Conventions   Grammar, spelling, and 
punctuation are used 
correctly.

  There are few grammar, 
spelling, and punctuation 
errors.

  There are many grammar, 
spelling, and punctuation 
errors.

  Most sentences have 
grammar, spelling, and 
punctuation errors.

Editing

Editing will also help you improve your essay. Wait until you’ve finished 
revising. Then use the Editing Checklist on page 93 to check your essay 
for correct grammar and usage. Don't forget to check your subject-verb 
agreement. (See page 12.)

6traits

11  Making Connections to Writing • Lesson 1 • Aqua
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DraftingDrafting

Drafting

You have created a plan for your main idea-and-details essay on pages 
6–8. Look it over. Do you have enough details to begin your first draft?  
Add to your plan now. You can also make changes later.

Write your draft on separate paper. Use your plan to guide you. Don’t 
worry about spelling and grammar now. Just get your ideas down.

Write the Introduction Begin with a hook to grab your reader’s attention. 
Then preview the main ideas you will discuss in the body of your essay. Finally, 
write your focus statement.

Write the Body Write one paragraph for each 
main idea. Be sure to state your main ideas as 
topic sentences. Remember to support each topic 
sentence with interesting details.

Write the Conclusion Remind readers of your 
focus statement and main ideas. End your essay 
with an interesting fact or comment.

Write a Title Your finished draft needs a title. 
It should tell what your essay is about and make 
people want to read it. Try out some titles here. Put 
a star next to the one you like best, and write it at 
the top of your draft.

Titles

tip
Surprising or 
unusual details 
make readers want 
to keep reading.

tip
You don’t have to 
write your draft all 
at once. Take a break 
and reread what 
you’ve written so far.

9  Making Connections to Writing • Lesson 1 • Aqua
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1
2
3

Planning

Write Your Focus Statement Look over the facts you have circled. Then 
ask yourself, “What is one idea that ties these facts together?” Write a 
sentence that answers that question. This is your focus statement. 

My Focus Statement 

Plan the Body What main ideas explain your focus statement? Write each 
main idea as a sentence. These will be the topic sentences for each of your 
body paragraphs.

Paragraph 1 — Main Idea

Paragraph 2 — Main Idea

Paragraph 3 — Main Idea

Making Connections to Writing • Lesson 1 • Aqua
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Model

Find the Features Some features in this essay about the International Space 
Station are identified. As you read the essay, find the rest of the features and 
label them.

The Incredible International Space Station

 Did you know that the International Space 
Station (ISS) is the largest man-made object in 
space? Astronaut crews live on the station and 
do all kinds of research. This makes the ISS one 
amazing place!
 The ISS is the largest construction project in 
space. Over fifteen nations are working on it 
together. When the station is finished, it will be as 
big as a football field!
 A lot of important work happens on the ISS. 
The crews who live there grow plants. They do 
medical experiments. They also study how space 
affects living things—including themselves!
 Living in space is tricky because there is no 
gravity. The crews use sleeping bags attached to 
the walls. They eat at a special table that keeps 
food from floating away. During the day, crews 
float around the station. They do not have to use 
their muscles very much. That’s why crews exercise 
for two hours every day to stay in shape.
 The ISS is an amazing place. Together, 
astronauts from many countries are building  
an incredible place to live and work. Wouldn’t  
it be exciting if you could visit someday? 

Model

main idea 

 focus
 statement

 details

 

 
 

 
 

 
 

5  5  Making Connections to Writing  • Lesson 1 • Aqua
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MCI Student Library 
The MCI Student Library provides a pair of high-interest paperbacks as 
capstones for each unit, giving students an opportunity to flexibly and 
independently apply the target skill and multiple strategies in longer texts. 
These trade-like fiction and nonfiction books motivate struggling readers by 
providing student choice. The three graphic novels per level will engage even 
the most reluctant readers. The Teacher’s Edition offers suggestions for before, 
during, and after reading activities for students who still need support. 
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Two ancient Egyptian temples sit high on a hill 
above the Nile River. The tall stone statues that 
guard their entrances have stood there for centuries. 
Or have they?

These temples have a mysterious past. The  
powerful king who built them wanted the temples 
to be admired forever. Twice, the temples were  
almost lost. Then, in the late 1960s, the temples 
were moved more than two hundred feet up a cliff. 
But how? And why?

Library Books look like trade books, 
without pedagogy on the covers or 
inside. Motivating blurbs on the back 
cover build interest in the content.

Streamlined design and compelling 
photos and illustrations build interest 
in books tied to content areas.
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Student edition
“Museum Trip,” pages 60–63
“Clever Inventions,” pages 64–69
“Tombs of Ancient Egypt,” pages 70–75

MCi onLine 
Interactive Skill Lesson: “Mystery on 19th Street”
Path A: “Ancient Egypt and the Nile,” “Meet the Pharaohs”
Path B: “Last Laugh at Giza,” “What a Wonder!” 

teaCher’S edition 
Teaching support for Student Edition and Library Books, pages 73–91, 94–96
Preview of MCI Online, pages 92–93
Point-of-use icons for integrating all MCI components

Video Introduction

Theme: Ancient Egypt

Student Library

Fiction: Pyramid Scheme
Nonfiction: Stone by Stone: Saving the Temples of Abu Simbel

Assessments ✔

Comprehension skill Assessments

Skill Tests 1, 2, 3
Assessments for progress monitoring

Maze Tests 
optionAl Assessments

Key Idea Cards, end-of-class checks
Test 4, optional diagnostic
Tests 7 and 8, Library Assessments
Fluency Recording Sheets, timed assessment of fluency
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74  Introduction to Drawing Conclusions/Predicting Outcomes

Introduction to  drawing Conclusions/ 
Predicting outcomes

To draw conclusions, readers combine information to build additional meaning. They “add 
up” facts in the text to reach their own conclusions. For example, they might read that 

Sarah gets two hits in her three at-bats in a softball game. Readers might “add up” these facts 
to conclude that Sarah is a good hitter. Readers can also combine information in a text with 
their own knowledge to draw conclusions. If they read that Sarah’s batting average is .347, 
and they know that .347 is a very good average, readers could safely conclude that Sarah is a 
consistently good hitter, not just having a lucky day.

Predicting outcomes is related to drawing conclusions. To make predictions, readers use clues 
in the text and their own knowledge to make an educated guess about what might happen 
next. Having concluded that Sarah has been a good hitter all season, readers might predict 
that she will continue to hit well in the next game. If she is at bat in the ninth inning of a tie 
game, they might even predict that she will get the game-winning hit.

genre and Structure 
The skills of drawing conclusions and predicting outcomes can be used when reading both 
fiction and nonfiction. These skills encourage students to use their own life experiences and 
understanding of the world to make an evaluation or generalization, or decide what might 
happen next. Student Edition: Students will read a fantasy story and two informational 
articles about ancient Egypt. Online: Path A students will read social studies selections about 
ancient Egypt. Students in Path B will read a story set in ancient Egypt and an informational 
text about building the Great Pyramid. Library Books: Selections include a graphic novel 
mystery set in modern-day Egypt and an informational book about saving an ancient temple. 

teChnIqUeS for teAChIng drAWIng ConCLUSIonS/ 
PredICtIng oUtComeS

Students should be careful to base their conclusions on sufficient evidence in the text and not 
to overgeneralize. They should have several facts or examples that support each conclusion. 
The graphic organizers in this unit will help students express this connection between 
evidence and conclusion visually. When students use their own background knowledge to 
help draw a conclusion, they should also carefully consider whether their experience really 
applies to the particular case.

Skill TeST 1 • ASSeSSmenT
establishes Baseline

✔
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 It’s a class trip to the museum’s ancient Egypt room. One student 
disappears. Where has he gone?

 What do writing, telling time, and makeup have in common?  
How are they linked to ancient Egypt?

 Egyptian tombs were beautiful and costly. Why did ancient 
Egyptians care so much about these “Houses of Eternity”? 

Unit 

4

59Introduction

Drawing Conclusions/Predicting Outcomes  75

Unit 4: Ancient egypt

Video inTRoducTion
Ancient Egypt

IntrodUCe the UnIt 

Background Knowledge
Read the title aloud, and invite students 
to share what they know about ancient 
Egypt. Make sure they know it was a 
powerful kingdom of the ancient world. 
Then ask: “How do people today learn 
about people who lived thousands of 
years ago?” (We study what they left 
behind, such as buildings, writings, 
and graves. We dig up things they used, 
such as tools and jewelry. We add up 
these clues to picture how the people 
lived.) Explain that ancient things  
made by people from past cultures are 
called artifacts.

Share information from the Teacher 
Fact Box with students as needed. 

Visual Literacy
Invite students to respond to the 
photograph. Tell them that these statues 
were made by ancient Egyptians. Ask: 
“What is the first thing you notice 
about the statues? Why do you think 

modern people are visiting them?” Discuss what students think the ancient people who built these statues 
were like. (very skilled artists and engineers; able to move huge amounts of stone; worshipped heroic 
gods or rulers) Students should support their responses with details from the photo. 

Preview and Predict
Tell students that each group of sentences marked by a figurine tells about a text in the unit. Read each 
one aloud and ask: “What do you think this text will be about?” Then ask: “Which one sounds the most 
interesting? Why do you think so?” Have students jot down and discuss their answers. Tell them that at 
the end of the unit they will see if their predictions were correct.

teacher fact Box
•	 Egypt	was	a	powerful	kingdom	from	about	2700	bce	until	it	was	conquered	by	Rome	in	31	bce.	It	was		

located	on	the	Mediterranean	coast	of	North	Africa,	along	the	Nile	River.	The	modern	nation	of	Egypt	still	
exists	there	today.

•	 The	pyramids	were	royal	tombs	designed	to	ensure	that	the	dead	king,	or	pharaoh,	would	journey	undisturbed	
to	the	afterlife	and	have	all	of	the	necessary	comforts	there.	
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Museum Trip
The museum was dark and stuffy. Danny 

trailed behind his class, shuffling his feet. The 
class stopped in front of another glass case. 
Danny yawned.

“This is the sarcophagus, or coffin case, 
of the Prince Ramose,” the guide was saying. 
“He might have been pharaoh if he hadn’t 
died young. His sarcophagus is unusual. Usually a type of good 
luck charm, or amulet, of the falcon god Horus was placed on the 
sarcophagus. Ramose doesn’t have one.”

“He looks miserable,” Amy said. “Is it 
because he didn’t have an amulet?”

“Perhaps,” the guide smiled. 
“An amulet was important,  
to help the spirit of the  
dead person reach the 
next world.”

Danny didn’t care.  
“I’m more concerned 
about getting to the 
outside world,” Danny 
grumbled to himself. 
“Will this tour ever end?” 

What happens 
when Danny 

exits the 
museum?

Unit 

4
Drawing Conclusions/Predicting Outcomes  Combine information 
from a text with what you already know to build additional 
meaning and to tell what might happen next.

60 Unit 4: Drawing Conclusions/Predicting Outcomes 

76  Unit 4   Drawing Conclusions/Predicting Outcomes

drawing Conclusions/
Predicting outcomes Text 1: museum trip

Before reAdIng

Skill focus
Write these sentences on the board as 
you say them aloud: “Roger puts on 
a batting helmet. Roger takes a bat. 
Roger takes a few practice swings.” 
Ask students what they can tell about 
Roger from these clues. (He is a 
baseball player.) Discuss how they used 
Roger’s actions, along with their own 
knowledge, to draw a conclusion about 
Roger. Then ask: “What will Roger do 
next?” (Roger will step up to the plate; 
he will be at bat.) Explain that they have 
just used the same clues to make  
a prediction.

Explain that readers use information 
in a text to draw conclusions that are 
not written in the text. For example, 
an author may tell only a character’s 
actions. Then readers have to draw 
conclusions about the character’s 
personality or make a prediction about 
what the character will do next. Good 
readers constantly draw conclusions and 
make predictions to stay involved in  
a story.

Background Knowledge
Ask what students know about mummies. Discuss that the ancient Egyptians prepared their dead for 
burial by mummifying the bodies so that the dead could reach the afterlife safely. 

Explain that the ancient Egyptians often used pictures of animals in artwork and on other objects. These 
pictures of animals or animal-and-human creatures represented their gods and appear on many objects 
buried with mummies.

teacher fact Box
•	 Mummifying	preserves	a	dead	body:	the	internal	organs	are	removed,	and	the	body	is	treated	with	chemicals	

and	wrapped	tightly	in	cloth.	This	prepares	the	body	for	the	afterlife.

•	 The	Egyptian	god	Horus	(HOR-us)	is	often	shown	as	a	falcon,	a	hunting	bird	with	sharp	eyesight.	A	symbol	of	
Horus’s	eye	appears	on	many	Egyptian	objects	because	it	was	considered	a	charm	for	health	and	wholeness.	

•	 An	amulet	is	a	small	piece	of	jewelry	thought	to	protect	against	evil,	danger,	or	disease.

 Word StUdy • Lesson 4 • Syllables with r-Controlled Vowels, Part A
This lesson reviews r-controlled vowel sounds with students. Sample syllables with r-controlled vowel sounds from 
“Museum Trip” are: dark, charm, hard, yards, sar(cophagus), and Hor(us).
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eLL Support
Use the illustrations on SE pages 60–61 to help ELLs understand that the story has two settings: a modern museum 
and ancient Egypt. Name, or have students name, some details or pieces of information from the illustrations, and 
talk about whether they are “here and now” or “long ago and far away.” You might begin with the characters’ 
clothing.

Behind the case he saw 
a door marked “EXIT.” 
Danny looked at his 
classmates. No one 
would miss him. He 
quietly slipped through 
the door.

It was pitch black. 
Danny stumbled on. 
Suddenly, there was a 
sound like wings beating. 
Startled, Danny threw his 
hands up and something 
dropped into them. It was small, 
hard, and cold. He slipped it into his 
pocket and continued on.

Then Danny came across another door. He opened it and quickly 
walked through. He was standing in bright sunlight. There was 
crunchy sand under his feet. High, bare cliffs rose in front of him. In 
the distance, he saw a wide river. Danny looked down. He was no 
longer wearing the clothes he had thrown on that morning. He was 
wearing nothing but a white linen kilt.

“Where am I? What’s happening?” Danny looked around uneasily. 
He saw a tent. In it was a group of men dressed in attire similar to 
his. They were working on something laid out on a table. Danny 
looked closer. They were working on a body!

The men were carefully wrapping the body in yards of white linen. 
“Don’t just stand there!” cried one of the men. “Lend a hand!”

Reluctantly, Danny helped the men. Then they all carefully lifted 
the mummy and placed it in a painted wooden case.

61Museum Trip

Museum Trip  77

genre and Structure 
Tell students that they are going to read 
a fantasy story. Fantasy stories, like 
science fiction, are about imaginary 
people and events that could not 
happen. Remind students that all 
stories have a setting (time and place). 
In some cases, such as this story, 
authors may include factual details 
about a particular historical time and 
place. Fantasy stories also have a main 
character and a plot that usually begins 
with a problem that the main character 
has to solve.

Point out the definition of drawing 
conclusions and predicting outcomes 
at the top of SE page 60. Read it aloud 
as students follow along. Point out 
that readers can draw conclusions 
about people, events, or situations 
from details in the text. Then they can 
predict—or make an educated guess 
about—what might happen next. 

Preview text features
Read aloud the title and focus question 
as students follow along. Direct them to 
keep the focus question in mind as you 
read the text because they will discuss 
it later. Ask what the title suggests 

about the story. (Someone will have an experience on a trip to a museum.)

Have students use the first paragraph and illustration to identify the main character and the setting. (a 
boy named Danny; a modern museum with an exhibit on ancient Egypt) Then have students look at the 
second illustration. If necessary, draw their attention to how much the Egyptian boy on the right looks 
like Danny. Remind students that this is a fantasy, and ask what this similarity might signify. Finally, ask 
for predictions about what might happen in this story. 

Text 1: museum trip
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Looking at Danny, the man 
ordered, “Give me the amulet  
of Horus!”

“The what of what?” Danny 
responded. “I’m not sure I 
understand.”

“You don’t have the amulet?” said 
the man. “Please tell us you’re joking! 
The prince’s mummy must have an amulet 
of the falcon god or his spirit will not reach the 
next world.”

“The falcon god,” Danny said. Then he remembered the wings 
beating above his head. He felt in the pleats of his kilt and pulled 
out a charm. It was the eye of a falcon. “Does the amulet look like 
this?” he asked.

The men sighed in relief. “That’s it! Don’t tease us like that! We 
could have been in real trouble. Now, put the amulet on the prince.”

Danny carefully put the amulet on the sarcophagus. Then he 
stepped back across the crunchy sand. He continued stepping back 
through the door, into the dark passage, 
through another door . . . and into  
the museum.

His class had moved on to the 
next room. Danny hurried to 
catch up. He was still trying 
to figure out what had just 
happened. He took one 
look into the glass case. 
The prince’s sarcophagus 
had a golden falcon 
amulet sitting on it. And the 
painted face was smiling.

62 Unit 4: Drawing Conclusions/Predicting Outcomes 

78  Unit 4   Drawing Conclusions/Predicting Outcomes

drawing Conclusions/
Predicting outcomes Text 1: museum trip

dUrIng reAdIng

Comprehension monitoring/
question generating

read and mark for meaning 
Read the focus question and the text 
aloud or have students listen to the audio 
recording as they follow along. 

Audio
Disc 2, Track 10

extra Support Pause at the end of 
SE page 61 and have students either 
summarize what they have read or 
answer: “Why does Danny go through 
the exit? What does he find?”

As you read, model circling words, 
phrases, and sentences that might give 
your students trouble. Use the Teacher 
Support for Comprehension Monitoring 
on TE pages 155–157 to help identify 
likely trouble spots. Think aloud as you 
generate questions about the content of 
the text.

Vocabulary Model using context clues 
to determine the meaning of sarcophagus 
on SE page 60. Say: “Sarcophagus is a hard word. Is there a clue to what it means in the sentence?” Read 
the sentence aloud. Say: “The word sarcophagus is followed by a comma, the words ‘or coffin case,’ and 
another comma. I know that when a hard word is followed by or, there is usually a definition between 
the commas. A sarcophagus must be a coffin case.”

Phrases and Sentences Some students may question why this sentence on SE page 62 has a question 
mark: “You don’t have the amulet?” Model using context and your own experience to explain. Say: 
“That’s odd. ‘You don’t have the amulet’ seems like a statement or declarative sentence, not a question. 
A question would be ‘Don’t you have the amulet?’” Then say: “Wait a minute. Sometimes people say a 
sentence like that as a question.” Read the sentence aloud that way. Say: “Right. It’s dialogue, or a person 
speaking, and that’s how people talk.”

read and mark for Skills 
Reread the focus question and the text aloud as students follow along. Model marking the text: underline 
details important to drawing conclusions about the characters and situation. Use these colors to make a 
key. Use the Teacher Support for Comprehension Monitoring on TE pages 155–157 to help you identify 
these details.
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Draw Conclusions

Read the information below. What did Danny help the men do? Write your 
conclusion.

Predict Outcomes 

Do you think Danny will go through the same exit door next time he visits 
the museum? Explain. 

 
Check Comprehension

Why was it important to put an amulet on the prince’s sarcophagus?

 
Vocabulary

Write the meanings of these words.

•	 sarcophagus (page 60)  

•	 attire (page 61)  

•	 reluctantly (page 61)  

ConclusionInformation

•		The	men	were	wrapping	the	 
body in yards of white linen.

•		Danny	helped	the	men.	

•		They	all	carefully	lifted	the	 
mummy and placed it in a painted 
wooden case.

63Museum Trip

Danny helped the men  
mummify a body.

Answers will vary and may include:

Answers will vary.

The amulet would help the prince’s spirit reach the next world.

coffin case
clothes

unwillingly

Museum Trip  79

Text 1: museum trip

Show students how to use what you’ve 
underlined to help answer the focus 
question. (Danny travels back in time 
to ancient Egypt. Men wrapping a 
mummy think he is their assistant, and 
Danny provides the amulet that the 
mummy needs.) 

Collaborative Learning
Have student pairs clarify other 
challenging words, phrases, or 
sentences they have circled, and discuss 
the information they have underlined. 
Monitor their discussions, and 
encourage them to use vocabulary and 
question-generating strategies.

ASSeSSmenT
Key Idea Card

✔

After reAdIng

reread for fluency
Depending on students’ needs, ask 
groups of three to reread the text 
aloud, each one reading one page. 
Remind them to use their voices to 
express each character’s feelings. 
Have students monitor each other for 
accuracy and appropriate expression. 

For students whose oral reading indicates fluency deficits, use the Fluency Recording Sheet for Text 1 to 
measure students’ words-per-minute rates.

ASSeSSmenT
Fluency Recording Sheet

✔

graphic organizers and question Answering
Read aloud the section headings and directions of Practice the Skill, and make sure students understand 
them. Review that the three pieces of information should lead them to one conclusion.

Audio
Disc 2, Track 11

Summarizing
Remind students that summarizing helps readers say in a few sentences what a whole text is about.  
A story summary includes the most important information in the text and the conclusions that the  
reader has made about these pieces of information. Write these headings on the board: Main Character, 
Settings, and Events. Have students tell you what to write under each heading. Guide them in selecting 
only the most important details. Make sure they include both settings: the modern museum and ancient 
Egypt. Then, as a group, use the information on the board to write a paragraph that summarizes 
“Museum Trip.”
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Hieroglyphs on a clay tablet

Like us, the ancient Egyptians 
were always looking for ways to 
improve their lives. They came up 
with many interesting and creative 
inventions.These inventions helped 
to make their lives easier. 

 
Paper, Pen, and Ink

Egyptians who could write were 
scribes. Scribes wrote symbols 
known as hieroglyphs. The word 
hieroglyph comes from Greek and 
means “sacred carved letter.” 
Hieroglyphs are over 5,000 years 
old. These letters look nothing 
like the twenty-six letters of the 
alphabet that we use today.

The Egyptians used over 700 
symbols, or small pictures.  
Some were exact pictures of 
specific objects. For example, a 
picture of an owl stood for owl. 
Other symbols showed more than 
one thing. They might tell a story. 
For example, a picture could show 

two men pointing their spears at a 
crocodile. What do you think that 
would mean?

The Egyptians carved the 
hieroglyphs in stone. They also 
wrote on clay tablets. Using these 
tablets, they could record their 
writing and carry it from place  
to place.

How did these 
inventions change 
life for the ancient 
Egyptians?

Unit 4: Drawing Conclusions/Predicting Outcomes64
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drawing Conclusions/
Predicting outcomes Text 2: Clever Inventions

Before reAdIng

Skill focus
Ask students what comprehension skill 
they are using when they put together 
pieces of information that an author 
provides and come up with an idea 
that the author does not state directly. 
(drawing conclusions) Ask what 
comprehension skill they are using when 
they use pieces of information to make a 
good guess about what will happen next. 
(predicting outcomes)

Background Knowledge
Ask a volunteer to explain what an 
invention is. (something new, created by 
someone for the first time) Discuss the 
usual purposes of an invention. (to solve 
a problem or make a task easier) Have 
students name some inventions that they 
would not want to live without. Then 
ask them to name tools or devices they 
wish someone would invent in the future 
and explain why.

Review the discussion of ancient Egypt 
from Introduce the Unit on TE page 75 
and Background Knowledge for Text 1 
on TE page 76. Tell students that they will be reading about things that were invented in ancient Egypt. 
Review the meaning of the word artifact. (something made by human beings from a past culture) Ask for 
any ideas about what ancient Egyptian inventions might be.

teacher fact Box
In	1799,	a	stone	tablet	with	ancient	writing	on	it	was	found	by	French	soldiers	while	rebuilding	a	fort	in	Egypt.	
This	tablet	came	to	be	called	the	Rosetta	Stone.	The	Rosetta	Stone	had	the	same	message	written	on	it	in	three	
languages:	hieroglyphics,	another	ancient	Egyptian	language,	and	Greek.	The	French	scholar	Jean-François	
Champollion	figured	out	the	hieroglyphic	system	by	comparing	it	to	the	other	two	languages.	Until	that	time,	
modern	people	had	been	unable	to	read	hieroglyphics.	Deciphering	the	Rosetta	Stone	made	it	possible	for	
modern	people	to	read	the	texts	of	ancient	Egypt.	

 Word StUdy • Lesson 4 • Syllables with r-Controlled Vowels, Part B
This lesson teaches VC/VC, V/CV, and VC/V patterns that have r-controlled vowel sounds. Sample words from “Clever 
Inventions” are car/ved, o/ver, stor/y, pa/per, car/bon, per/form, min/er/als, and clev/er.
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eLL Support
•  Use props, sketches, and pantomime to help ELL students understand the headings: Paper, Pen, and Ink; Sundials 

and Water Clocks; and Cosmetics.

•  If the first language of any ELL student is non-alphabetic—using symbols or pictographs rather than letters—see 
if a volunteer will show and explain some examples to the class.

These hieroglyphs were drawn on a sheet of papyrus.

Later, the ancient Egyptians 
invented the first kind of paper. It 
was made from the papyrus reed, 
a grass-like plant that grew in the 
Nile Valley. The English word paper 
comes from their word papyrus.

To make this early paper-like 
substance, papyrus had to be torn 
into strips. Then the strips were 
woven together. Heavy stones 
were placed on top of the strips to 
flatten them. As the papyrus dried, 
the strips stuck together to make 
small sheets. The sheets were light, 
strong, and easy to carry. 

Scribes used pens and ink to 
write on papyrus. Pens were made 
from reeds, and ink was made from 
finely ground materials. Black ink 
came from finely ground carbon 
or soot, and red ink came from a 
stone called ocher (OH-ker). After 
the information or message was 
written, the sheets of papyrus could 
be rolled up and sent far and wide.

Clever Inventions 65

Clever Inventions  81

Text 2: Clever Inventions

genre and Structure
Have students open their books to SE 
pages 64–65. Tell them that they will be 
reading an informational article about 
inventions in ancient Egypt. Review 
that articles are nonfiction; they give 
facts on a topic.

Review that informational writing 
is often organized in sections with 
headings. All of the paragraphs under a 
heading give facts and ideas related to 
the heading. Ask: “Why is it useful to 
think about the heading before reading 
the paragraphs under that heading?” 
(to prepare yourself for understanding 
how the paragraphs are related; to 
predict what you will learn about)

Preview text features
Read the title and focus question  
aloud with students. Remind them  
to keep the focus question in mind 
as they read the text. Ask why they 
think the word clever is in the title. 
(Inventions are clever because they 
are the result of smart thinking and 
imagination; Egyptian inventions are 
particularly clever.) 

Have student pairs look through the 
text to find and discuss photographs that indicate that this is an informational article. (photographs  
of real artifacts) One student should describe the details in each photograph and then the other should 
draw a conclusion based on those details. Have pairs share their conclusions with the class. Tell students 
they will learn more about these artifacts as they read the article. Then they can see if their conclusions 
were correct. 

Ask a volunteer to read aloud the headings of the article, reminding students that headings tell—in a 
general way—the content of each section. Depending on students’ needs, you might point out that this 
text is set in two columns, and show students how to navigate this layout.
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Sundials and Water Clocks

The Egyptians invented the 
sundial to help them tell time. A 
sundial has two parts—an upright 
pillar, or stick, and a fl at base. 
When the sun shines on the pillar, 
it casts a shadow onto the base. 
The base has markings that show 
the hours of the day. As the sun 
moves across the sky, the shadow 
moves too. Egyptians told time 
according to where the shadow 
appeared on the base. However, 
there was a disadvantage. A sundial 
can only be used to tell the time 
during daylight hours.

Egyptian priests had to perform 
ceremonies in their temples at 
exact times. They needed to 
know what time it was—day and 
night, winter and summer. So the 
Egyptians invented a water clock. 
They saw that water dripped out 
of a hole in a container at a steady 
rate. To make the clock, they used 
a deep dish with a small hole at the 
base. They carved evenly spaced 
markings down the inside of the 
dish. Then the dish was fi lled with 
water. As the water dripped out, the 
markings were exposed. With this 
clock, the Egyptians could tell time 
in all kinds of weather and at all 
times of the day or night.

An Egyptian water clock

Unit 4: Drawing Conclusions/Predicting Outcomes66
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drawing Conclusions/
Predicting outcomes Text 2: Clever Inventions

dUrIng reAdIng

Comprehension monitoring/
question generating

read and mark for meaning 
Depending on students’ needs, have  
them read the text with you, follow 
along with the audio recording, or read 
in small groups. 

Audio
Disc 2, Track 12

extra Support Have students pause at 
the end of SE page 65 and summarize 
what they have read or answer these 
questions: “Who used papyrus? Why 
was papyrus useful?”

As they read, students should circle words, 
phrases, or sentences that they don’t under-
stand. Invite them to raise questions about 
what they have circled and to think aloud 
as they use different strategies to answer 
their questions.

Vocabulary If students volunteer 
disadvantage on SE page 66, point out 
that they can use context and word parts 
to figure out its meaning. Say: “The sentence with disadvantage starts with the contrast word however. 
The previous sentence tells a benefit of the sundial—it does something useful; it tells time. So the sentence 
after however must tell about the opposite of a benefit, something not useful. Right! That sentence says 
a sundial works only during daylight.” Then say: “I can also see the prefix dis- in the word, which can 
mean ‘not’ or ‘the opposite of.’ So a disadvantage is the opposite of an advantage, or benefit. That makes 
sense.” 

Phrases and Sentences If a question arises about “far and wide” at the end of SE page 65, have 
students review why papyrus was such a useful invention. (It was flat and lighter in weight than stone 
or clay, and it could be rolled up.) Say: “If sheets of papyrus could be carried more easily than stone or 
clay, people might carry it farther and to more distant places.” Then say, “I see that people could carry 
papyrus far, but what about wide? On a map, a wide circle would cover a great distance. That must be 
the meaning of wide here.” Encourage students to name other words or phrases that could replace “far 
and wide” and seem to have the same meaning in the sentence, such as everywhere, all over, and to 
distant places. 
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Egyptian men 
and women 
wore makeup to 
protect their eyes.

Cosmetics

Egyptians were among the fi rst 
people to use cosmetics. They used 
cosmetics as far back as 4000 BCE. 
At that time, eye makeup was not 
just to make people more beautiful. 
It was also practical. Egypt is a 
hot, dry country with blinding sun. 
Makeup helped protect people’s 
eyes from the sun and the dry 
winds of the desert.

Both men and women wore eye 
makeup in shades of green, black, 
and gray. The colors came from the 
minerals they were made of. Small 
lumps of minerals were ground 
into a fi ne powder. The powder 
was too dry to stay on the skin by 
itself, so the Egyptians mixed the 
powder with oil or fat. The oils in 
the cosmetics helped protect the 
skin. Some of the minerals helped 
prevent infection.

The Egyptians painted a thick 
layer of green makeup on their 
eyelids. Green is a cool color that 
refl ects light. Then they outlined 
their eyes in black or gray. A line 
drawn out toward the hairline was 
thought to be very stylish!

Ancient Egyptians came up with 
clever solutions for writing, telling 
time, and protecting their skin. 
Modern versions of these inventions 
are still used today.

Clever Inventions 67

Clever Inventions  83

Text 2: Clever Inventions

read and mark for Skills 
Work with the class to underline the 
pieces of information that help readers 
draw conclusions about the important 
ideas in the text. Remind students to 
make a key at the bottom of the page.

Have students reread the focus question 
to themselves. Ask a volunteer to read 
it aloud and others to suggest answers. 
(Answers include: helped them keep 
written records and spread written 
information, helped them tell time 
accurately and keep their ceremonies 
on schedule, and protected them from 
the sun.)

Collaborative Learning
discussing/Sharing Give students the 
opportunity to work in small groups 
to discuss other challenging words, 
phrases, or sentences, as well as the 
details they have underlined. Then 
invite the groups to share their work 
with the class.

Collaborative Activity Students 
can reinforce their understanding of 
drawing conclusions with this activity. 
Have pairs review the second paragraph 
under the heading Paper, Pen, and Ink. 

Direct them to the description of the picture of the two men and the crocodile. Have students answer the 
question at the end of the paragraph by drawing a conclusion about what that picture might represent. 
Then have the pairs create other “stories” that can be told in one or two pictures. One student should 
draw a “story picture” and the other should come to a conclusion about what it means. Then students 
can switch roles. Finally, have pairs present their favorite story picture to the class, and have the class 
discuss its meaning.

ASSeSSmenT
Key Idea Card

✔
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Draw Conclusions

Read the information below. What conclusion can you draw about 
Egyptian life?

Predict Outcomes

How do you think Egyptian life might have changed after the invention  
of papyrus sheets?

 
Check Comprehension

1. Underline the statement that is true.

 • Hieroglyphs are like the letters of our alphabet.

 • A hieroglyph is always a picture of one object.

 • Hieroglyphs were originally carved in stone or on clay tablets.
 
2. How did the Egyptians use a sundial to tell time?

 
3. What are two reasons the ancient Egyptians used eye makeup?

Conclusion

• Egyptians invented the sundial.

• Egyptians invented a water clock.

Information

68 Unit 4: Drawing Conclusions/Predicting Outcomes 

It was important to be able 
to tell the time.

Answers will vary.

They told time according to where the shadow appeared on the  
base of the sundial. 

Answers include two of the following: to make themselves more 
beautiful; to protect their eyes from the sun and wind; and to 
prevent infection

84  Unit 4   Drawing Conclusions/Predicting Outcomes

drawing Conclusions/
Predicting outcomes

After reAdIng

reread for fluency 
Depending on the needs of your 
students, you may wish to have groups 
of three reread the text aloud, with each 
student reading one section of text. Have 
students monitor each other for accuracy 
and appropriate expression. For students 
whose oral reading indicates fluency 
deficits, use the Fluency Recording  
Sheet for Text 2 to measure students’ 
words-per-minute rates.

ASSeSSmenT
Fluency Recording Sheet

✔

graphic organizers and 
question Answering
Read the section headings and directions 
of Practice the Skill with students, and 
make sure they understand what they 
need to do. For example, make sure 
students know that the two items in  
the left section of the graphic organizer 
are details they can use to draw  
a conclusion.

Audio
Disc 2, Track 13

Offer support for Predict Outcomes by guiding students in scanning the text on SE page 65 to find details 
about the usefulness of papyrus.

Tell students that they may look back in the text to answer the Check Comprehension questions.

Progress monitoring Students who have difficulty with the Practice the Skill activities even with teacher 
help may need the audio recording and the Extra Support suggestions as they read Text 3.

Text 2: Clever Inventions
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Egyptian Inventions

Ancient Egyptians invented 
 • an early version of paper, pen, and ink
 • sundials and water clocks
 • cosmetics. 

What conclusion can you draw about the ancient Egyptians?

 
Vocabulary

1. Define these words as they are used in the text.

   • scribes (page 64) 

   • tablets (page 64) 

   • steady (page 66) 

2. Find the word practical on page 67. Write a sentence using this word.

Writing

You’ve read about several Egyptian inventions. Which do you think was the 
most important? Explain why you think so.

69Clever Inventions

Egyptians were clever inventors who found solutions to problems and 
ways of improving their lives.

people who could write
flat pieces of clay
at an even, unchanging speed

Answers will vary.

Clever Inventions  85

extra Support For the Egyptian 
Inventions activity, point out that 
the three bulleted items are tied to 
the headings in the article. They also 
sum up the information in the article. 
Encourage students to ask a why or 
how question about that information, 
such as “How did the Egyptians use 
paper, pen, and ink?” or “Why did the 
Egyptians invent sundials and water 
clocks?” Students can then “add up” 
their answers to draw their conclusion. 

Point out to students that they will  
use context clues to answer the 
Vocabulary questions. You may wish  
to review this strategy.

Summarizing
Ask students what they are doing when 
they provide only the most important 
information or ideas from a text. 
(summarizing) Explain that conclusions 
that readers draw about the details in a 
text can be included in a summary. 

Ask volunteers to help you create a 
summary of “Clever Inventions” by 
finding the main ideas and important 
details in each section. Monitor 

students’ responses to be sure they include only the most important ideas. Then ask them what conclusion 
they can draw about the ancient Egyptians from each section. (Possible answer for the first section: 

Writing was important to the ancient Egyptians.) Have students include their conclusions in their 
summary. They may also wish to include a general conclusion about the ancient Egyptians from the  
entire article.

ASSeSSmenT
Test 4, Optional Diagnostic

✔

ASSeSSmenT
Key Idea Card

✔

Text 2: Clever Inventions
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Tombs of 
ANcieNT egypT

Why were 
mummies  
and tombs  
so important  
to ancient 
Egyptians?

The inside of a tomb

prepAring for the Afterlife

The ancient Egyptians believed that a dead person’s spirit lived on in 
the afterlife. The spirit was called the ka. If the person had been good in 
life, the ka would be able to continue to hunt and feast, sing and dance 
in the afterlife.

The ka needed two things to live on forever. First, it needed a body to 
return to. This is why the Egyptians preserved, or mummified, their dead. 
To make the mummy, they cleaned the dead body and then wrapped it in 
layers of cloth. Second, the ka needed a place to return at night to rest. 
The tomb held the mummy and provided a resting place for the ka.

The Egyptians called the tomb the House of Eternity. They spent a lot 
of time and money preparing the tomb. They believed it should have all 
the things the ka would need in the afterlife—food, clothing, furniture, 
weapons, tools, and cosmetics. Small objects were placed in the tomb. 
But some objects were just 
too large. So models or 
pictures of these objects 
were used instead. For 
example, artists might paint 
a herd of cows, a field of 
grain, or a boat on a wall.

Unit 4: Drawing Conclusions/Predicting Outcomes70
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drawing Conclusions/
Predicting outcomes Text 3: tombs of Ancient egypt

Before reAdIng

Skill focus
Ask a volunteer to define drawing 
conclusions. (putting together pieces of 
information from the text with your 
own knowledge to come up with an 
idea that is not stated directly in the text) 
Ask a volunteer to define predicting 
outcomes. (using the details in the text 
and your own knowledge to make a good 
guess about what might happen next) 
Remind students that to come up with 
conclusions and predictions, readers must 
pay close attention to details in the text.

Background Knowledge
Ask students to recall how people today 
know about ancient Egypt and the way 
the people lived there. (Archaeologists 
have found and studied things made and 
used by the ancient Egyptians and have 
drawn conclusions about Egyptian life.) 
Tell students they will be reading about 
the tombs and pyramids built by the 
ancient Egyptians. 

Review that ancient Egyptians 
mummified the bodies of the dead as 
a religious ritual linked to their belief in the afterlife. Remind students that for the ancient Egyptians, 
the afterlife was a place where the dead lived forever. Their bodies were restored, and they did the kinds 
of things they had done in life. Therefore, the things they had used during their earthly lives were often 
buried with them. Share information from the Teacher Fact Box as needed.

teacher fact Box
•	 The	Valley	of	the	Kings	is	a	valley	in	ancient	Egypt	where	the	pharaohs	of	the	New	Kingdom	(about		

1570–1070	bce)	were	buried	in	pyramids.	It	is	near	the	ancient	city	of	Thebes,	now	called	Luxor.	Scientists		
still	don’t	know	exactly	how	the	ancient	Egyptians	brought	the	massive	stones	to	the	site	and	lifted	them		
to	build	huge	pyramids.	

•	 The	Book	of	the	Dead	was	a	collection	of	prayers	to	help	the	dead	make	the	journey	to	the	afterlife.	The	
writings	were	placed	in	the	tomb	with	the	mummy.

•	 Osiris	[oh-SI-ris]	was	the	Egyptian	god	of	the	afterlife.

 Word StUdy • Lesson 4 • Syllables with r-Controlled Vowels, Part C
The word container is decoded and discussed. Students will discover the connection between number of vowel 
sounds and number of syllables. The suffix -er is taught. Sample r-controlled words from “Tombs of Ancient Egypt” 
are: person, af/ter/life, for/ev/er, e/ter/nit/y, art/ists, dis/tur/bed, long/er, des/ert.
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eLL Support
Pronounce the word tombs for ELLs. Explain that the b is silent and that the vowel sound is “oo” as in cool. You 
might compare tomb with a word that looks like it but does not rhyme with it: comb. Explain that English has many 
such words that “do not follow the rules.”

oLD KiNgDom Tombs

Between 2700 and 2200 bce, the tombs of the Old Kingdom pharaohs 
were built. These were huge pyramids made of solid stone blocks. They 
each had a special chamber where an Egyptian king would be buried.  
This chamber was at the bottom of a deep shaft. The tombs had many 
rooms. The rooms were filled with possessions and painted with brightly 
colored scenes from daily life.

It took years to make and fill these tombs. Wealthy nobles built their 
own tombs near the pharaohs’ pyramids. They made sure their tombs 
were finished before they died. 

It was important that 
the tombs were never 
disturbed. If the goods 
inside were removed, 
the ka would no longer 
be able to use them. 
But the contents of 
the tombs were quite 
valuable. They were  
a great temptation.

It took a lot of workers many years to build the pyramids.

Tombs of Ancient Egypt 71

Tombs of Ancient Egypt  87

genre and Structure 
Tell students that they will be reading 
an informational article about burial 
practices in ancient Egypt. Review  
that an informational article is 
nonfiction. Explain that an author of 
nonfiction does research to find the 
facts to include. 

Explain that “Tombs of Ancient Egypt” 
is organized like many informational 
articles, with headings that show the 
main idea of each section. Ask: “How 
are the headings in an article different 
from the title?” (The title gives the 
topic of the whole article. Each 
heading gives the topic of a section.) 

Preview text features
Invite students to read the title, focus 
question, and headings silently. Ask 
a volunteer to read them aloud. Have 
students discuss what they think the 
article will be about. 

Now have partners look at the 
photographs in the article and read 
the captions. Ask them to discuss 
how these features indicate that this 
is a factual article. (photographs of 
real places and artifacts) Then ask: 

“How do you think the photos will add to your understanding of the text?” (show what the things being 
described really look like) As a group, discuss what students think they will learn by reading “Tombs of 
Ancient Egypt.”

Explain that the letters bce in the first sentence under Old Kingdom Tombs stand for “Before the 
Common (or Christian) Era” and often appear in articles about ancient times. Ask: “Is the date 2500 bce 
about 2,500 years ago?” (No, it was 2,500 years before our own year 1, so it was over 4,500 years ago.) 
Point out that a span of bce dates is given with the earlier date, or the larger number, first (2500–2000 
bce). Explain that the time span from 5 bce to 5 ce (Common Era) is ten years.

Text 3: tombs of Ancient egypt
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A tomb cut into the hillside in the 
Valley of the Kings

new kingdom tombs

During the New Kingdom era, from about 1570 to 1070 bce, many 
pharaohs and nobles were buried in tombs. These tombs were in a secret 
area of the desert called the Valley of the Kings.

It took many years and a lot of hard work to build a tomb in the Valley. 
The tomb had to be cut into the side of a cliff. The cliff was made of solid 
rock. A deep shaft was sunk through the rock for the burial chamber. 
The mummy would be placed inside a coffin in this chamber. The upper 
rooms in the tomb contained a statue of the dead person and the person’s 
belongings. The walls were painted with pictures of things the person 
most enjoyed. Before dying, the person chose the scenes to be painted, 
and carefully watched the artists as they worked.

Also painted on the 
walls were words from 
the Book of the Dead. 
These words were written 
to help the ka. The 
person’s actions on Earth 
were judged by the god 
Osiris. If the person had 
not lived a decent life, 
the ka would be thrown 
to a monster called the 
Devourer of Souls.

Unit 4: Drawing Conclusions/Predicting Outcomes72
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drawing Conclusions/
Predicting outcomes

dUrIng reAdIng

Comprehension monitoring/ 
question generating

read and mark for meaning 
Depending on students’ needs, have 
them read the text in small collaborative 
groups or independently. 

Audio
Disc 2, Track 14

extra Support Have students listen  
to the audio or read with you. In 
addition, have them pause at the end 
of SE page 71 and either summarize 
or answer these questions: “Why 
were tombs so important to ancient 
Egyptians? How do we know that tombs 
were so important?” 

Remind students that as they read 
they should circle words, phrases, or 
sentences they don’t understand. Invite 
them to raise questions with their group 
about what they have circled and to 
think aloud as they use strategies to 
answer their questions.

Vocabulary If students volunteer temptation on SE page 71, help them use word parts to determine 
meaning. Say: “I see the word tempt at the start of temptation. We want things that tempt us—they seem 
to pull us toward them.” Then point out the word part -tion. Say: “The word part -tion means ‘the act of 
being.’ Temptation must mean ‘the act of being tempted’ or ‘something that tempts.’ This paragraph tells 
about the valuable goods inside a tomb, so that meaning makes sense.”

Phrases and Sentences If students are confused about the phrase “procession of mourners” on  
SE page 73, suggest they look at the individual words as well as the context. Say: “The coffin is being 
carried to the tomb, and the mourners also carry some goods, so they must be walking with the coffin. 
I know there’s a procession at graduation. That’s people walking slowly in line.” Then ask: “During a 
funeral, who usually walks to the grave or tomb with the coffin? The people who are sad the person 
died. That’s right—the next paragraph says the mourners are sad.” End by saying: “The procession of 
mourners must be the people who are sad the person died, walking in a slow and orderly line with  
the coffin.”

Text 3: tombs of Ancient egypt
drawing Conclusions/
Predicting outcomes
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HAppily ever After

When the person died, the mummified body was put inside a 
beautifully painted wooden coffin. The coffin was taken to the tomb  
by a procession of mourners. The mourners also carried all the goods to 
be placed in the tomb. A priest spoke words that the Egyptians believed 
brought to life the painted objects and statues in the tomb.

The door to the tomb was closed when the mourners went away. The 
dead person was left in his or her House of Eternity. The mourners were 
sad to lose their family member or friend, but they got comfort from their 
belief that their loved one would be happy in the afterlife.

Wooden coffins were beautifully painted.

73Tombs of Ancient Egypt

Tombs of Ancient Egypt  89

read and mark for Skills 
Have students underline the pieces of 
information that can be added together 
to lead to conclusions and predictions. 
Remind them to make a key at the 
bottom of the page.

Have students reread the focus question 
silently, and ask a volunteer to read it 
aloud. Ask another volunteer to answer 
it and to show some of the places 
where the answer is found in the text. 
(Answers include: Ancient Egyptians 
believed that the dead person’s spirit 
could enjoy the afterlife only if it had a 
body and a place to return to; the body 
was preserved as a mummy, and the 
place was the tomb.)

Collaborative Learning
discussing/Sharing Give students the 
opportunity to work in small groups 
to discuss what they underlined and to 
draw conclusions from these details. 
Then invite the groups to share their 
ideas with the rest of the class.

Collaborative Activity Students 
can reinforce their understanding of 
drawing conclusions by doing this 
activity. Have small groups create a 

poster showing conclusions they have drawn about the tombs of ancient Egypt. They might draw or 
photocopy diagrams or pictures of the various parts of a pyramid, label the illustration, and then write 
a sentence telling a conclusion they can draw from this piece of information. For example, the label for 
a mummy or sarcophagus might say, “A mummy is the preserved body of someone who has died.” The 
conclusion might be, “The Egyptians thought the dead would need their bodies in the afterlife.”

ASSeSSmenT
Key Idea Card

✔

Text 3: tombs of Ancient egypt
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Draw Conclusions

Read the information below. What might have happened to these tombs? 
Write your conclusion.

 
Check Comprehension

1. What is an Egyptian mummy?

2. Who were the pharaohs? Circle your answer.

 
3.  What was special about the tombs in the Valley of the Kings?

Pharaohs were 
the nobles of the 

kingdom.

Pharaoh is another 
name for the  

god Osiris.

Pharaohs were the 
kings of Egypt.

Conclusion

•  The Egyptians spent a lot of 
money on their tombs.

•  The tombs contained food, 
clothing, furniture, weapons, 
tools, and cosmetics.

•  The contents of the tombs were 
quite valuable.

• They were a great temptation.

Information

74 Unit 4: Drawing Conclusions/Predicting Outcomes

Answers may include: They were in a secret area of the desert; it 
took a long time to build them; they had rooms filled with treasures. 

the preserved body of a dead person

Thieves may have broken  
into the tombs to steal  
the treasures.

90  Unit 4   Drawing Conclusions/Predicting Outcomes

drawing Conclusions/
Predicting outcomes Text 3: tombs of Ancient egypt

After reAdIng

reread for fluency
Depending on the needs of your 
students, you may wish to have groups 
of four students reread the text aloud. 
One student should read each section.

Remind students to pay attention to 
punctuation while reading aloud. They 
should drop their voices slightly and 
pause when they reach a period, and 
they should also pause at a comma 
and a dash. Students should monitor 
each other for accuracy, fluency, and 
appropriate expression. For students 
whose oral reading indicates fluency 
deficits, use the Fluency Recording  
Sheet for Text 3 to measure students’ 
words-per-minute rates.

ASSeSSmenT
Fluency Recording Sheet

✔

graphic organizers and 
question Answering
Have volunteers read aloud the section 
headings and directions of Practice the 
Skill. Make sure students understand 
what they need to do. Review the 
meaning of temptation in the fourth piece of information in the chart. 

Audio
Disc 2, Track 15

extra Support Tell students that they may want to look back at the article to answer the Check 
Comprehension questions. Model a method of scanning for information—running a finger down the side 
of a page while your eyes look quickly at the text for particular words. Students should start by choosing 
the most important word or words in each comprehension question (mummy, pharaoh, Valley of the 
Kings) and scan the article for the first use of that word. When they find the word, they should stop to 
read more carefully.

Progress monitoring Students who have difficulty with the Practice the Skill activities and who have 
not shown improvement from Text 2 may need extra support for the Library Books.

ASSeSSmenT
Key Idea Card

✔

drawing Conclusions/
Predicting outcomes
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Tombs 

1.  Suppose a body had no tomb. What did ancient Egyptians think would 
happen to the ka? 

 
2. Why do you think archaeologists are so interested in opening tombs?

Vocabulary

1. Write a word from page 71 that means “belongings.” 

2. Write a word from page 72 that means “room.”

3. What does the word mourners mean?

Writing

Do you think it was more difficult to build Old Kingdom or New Kingdom 
tombs? Explain.

75Tombs of Ancient Egypt

Answers will vary and may include: The ka would not have a resting 
place to return to at night; the loved one would not be happy in the 
afterlife.

Answers will vary.

possessions

chamber 

people saddened by the death of a loved one

Tombs of Ancient Egypt  91

Tell students that the two questions  
in the Tombs activity at the top of 
SE page 75 require them to draw 
conclusions based on information in  
the article.

 Point out to students that the first two 
questions in the Vocabulary activity 
require them to find synonyms—words 
with similar meanings. For question 3, 
direct students to Happily Ever After 
to find the word mourners and think 
about how it is used.

For the Writing activity, tell students 
that there is no right answer. They 
should consider what was involved in 
building each kind of tomb, and decide 
which would have been harder to do 
at the time. Then they should support 
their choice with information from  
the text.

 Summarizing
Have students work in small groups 
to create oral summaries of “Tombs 
of Ancient Egypt.” To decide what to 
include in the summary, they should 
discuss each section heading and the 
most important details they marked 
in that section. Suggest that students 

summarize the entire article in just five or six sentences. Monitor their responses, giving help as needed. 
Students should end with a conclusion about why the ancient Egyptians made the kind of tombs they did. 
Have a volunteer from each group share the summary with the class. 

reviewing and evaluating Predictions
Ask students to look back at the unit introduction on SE page 59 and the predictions they wrote down. 
Discuss each text individually by having volunteers share their original predictions. Ask: “Why do you 
think your prediction was correct (or incorrect)?” Ask students which text they found most interesting 
and discuss why they preferred it.

Comparing and Contrasting Across texts 
Have students compare and contrast the three texts in this unit in a paragraph that explains (1) which 
text provides the most factual information, and (2) which text they most enjoyed.

Skill TeST 2 • ASSeSSmenT

Indicates Achievement / Places Students in online Path A or B

✔

Text 3: tombs of Ancient egypt
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Path A — Social Studies Texts 4 and 5

Ancient Egypt and the Nile
In this selection, students will learn about the location and geography of the  
Nile River. They will also discover why the Nile was important to the civilization 
of ancient Egypt. 

Illustrations in the style of ancient Egyptian art give the flavor of the culture.  
A map of the Nile River valley helps students draw conclusions about how and 
why the ancient Egyptians were able to thrive in a land that is mostly desert.

Meet the Pharaohs
This selection describes the role of ancient Egyptian rulers. Students will draw 
conclusions about several important pharaohs and discover why the pharaoh 
Hatshepsut was unique in the history of ancient Egypt.

Photographs of ancient Egyptian artifacts, such as the iconic mask of King Tut, 
help students envision this ancient culture and its rulers. A timeline shows the 
dates of the three kingdoms of ancient Egypt.

INTERACTIVE SKILL LESSON 
Mystery on 19th Street A teenager investigates  
some strange sights and sounds on 19th Street for his 
Neighborhood News web show. To draw a conclusion 
about what happened, he interviews three residents of  
a nearby building—and does some looking around himself.

Once he has enough pieces of information—including  
water on window panes, a flying disc, and a wuh-wuh-wuh 
sound on the roof—he is able to draw a conclusion that 
solves the mystery.
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Skill TeST 3 • ASSeSSmenT
Indicates Achievement

✔

 

2.2222 in
Path B — fiction and nonfiction texts 4 and 5

Last Laugh at giza
Toth and his lazy friend Amun work with thousands of others to build the Great 
Pyramid. Proud of his work on the king’s tomb, Toth takes his job seriously. 
Amun spends a lot of time joking around. When Amun’s poorly made rope is 
used to haul the heavy stone blocks up the pyramid ramps, disaster strikes and it 
is the careful, clever Toth who has the last laugh.

The illustrations and animation contribute to students’ understanding of the main 
characters and help them to draw conclusions about what will happen next.

What a Wonder!  
Approximately 2.3 million stone blocks, weighing 2.5 tons each, were used to 
build the Great Pyramid of Giza. But perhaps the most astonishing fact is that the 
pyramid was constructed over 4,500 years ago without any modern machinery. 
Students will use facts and data to draw conclusions about this wondrous 
structure and how it may have been built. 

Photographs, diagrams, and an animated map help explain the building process 
of the Great Pyramid.
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Now that you have read some texts about ancient Egypt, do some 
investigations of your own. Choose one of the following topics.

  Create a poster about the Egyptian god Horus to display in the 
classroom. Remember to include an illustration.  

  Imagine you walked out a door and into an ancient civilization. 
Write a story about your adventures. 

  In a small group, brainstorm some modern inventions. Which 
inventions do you think will have the biggest impact on people in 
the future? Write a magazine article that tells why.

  What other ancient cultures built pyramids? What did they use 
them for? Research and report to the class. 

  Use the Internet to research some of the artifacts found in Old 
Kingdom and New Kingdom tombs. Create a pamphlet that 
includes pictures and labels.

  Do you think it is right for archaeologists to remove things from 
ancient tombs? Have a class discussion.

Continue your explorations by reading these books:
Pyramid from the DK Publishing Eye Wonder series 
Explore the world of the pyramids. What are they? How and why were they built? 

His Majesty, Queen Hatshepsut by Dorothy Sharp Carter 
Hatshepsut longs to rule Egypt as her father did—but can she hold the kingdom 
against her stepson’s schemes?

A Place in the Sun by Jill Rubalcaba 
When Senmut accidentally kills a dove, he is sentenced to a lifetime of hard work in 
Nubia. Can he survive the life-threatening mines?

76 Unit 4: Drawing Conclusions/Predicting Outcomes

94  Unit 4   Drawing Conclusions/Predicting Outcomes

Unit 4: text Connections

eXtend the UnIt

text Connections
Read the title and introduction aloud 
with students. Encourage students to 
choose an activity that interests them. 
Read aloud and discuss each activity.

•	 	Explain	that	Horus	took	different	
forms and played more than one role 
during Egypt’s long history. 

•	 	Pictures	in	books	about	ancient	
civilizations can help students 
imagine an ancient setting.

•	 	Suggest	students	research	their	
inventions on the Internet. 

•	 	Encyclopedia	articles	on	pyramids	
will lead students to articles about 
pyramid builders worldwide. 

•	 	Suggest	that	students	use	key	search	
terms from the article, such as 
pyramids, ka, House of Eternity, and 
Book of the Dead.

•	 	You	may	also	want	to	ask	whether	
artifacts in foreign museums should 
be returned to their lands of origin.

Book Connections
Choosing among these books allows 
students to make connections to authentic texts. Encourage students to use the skills and strategies they 
have learned in this unit as they read independently.

• A stunning book from DK, Pyramid uses photographs and illustrations to introduce students to many 
kinds of pyramids from all over the world.

• His Majesty, Queen Hatshepsut is the fictionalized account of the only woman in the history of 
ancient Egypt who dared to seize power and rule as Pharaoh.

• Jill Rubalcaba’s A Place in the Sun paints a picture of everyday life in ancient Egypt—festivals and 
work, crime and punishment, pharaohs and commoners.

 WrItIng • Lesson 4 • Research Report
In this lesson, students write an expository report based on research, including a bibliography. They use the main-
idea-and-details text structure and the drawing-conclusions skill they studied in the print and online selections. 
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Text Connections/Library Books  95

drawing Conclusions/
Predicting outcomes

Library Book: Fiction
Pyramid Scheme by Sally Odgers 

multiple Strategies

Before reAdIng

Review that to draw conclusions and predict outcomes, readers combine 
information from a text with what they already know to build additional 
meaning and to tell what might happen next. Explain that they will be  
reading a graphic novel. Ask students to write the title and author in their  
library journals.

Invite students to use the title and cover illustration to predict what this book 
is about. Review what they know about ancient Egyptian pyramids, mummies, 
and burials. After you write this focus question on the board, read it aloud 
and have students write it in their journals: “What do you think is going on in the pyramid? What 
clues support your conclusions?” Remind students to use both picture and text clues to help them draw 
conclusions and make predictions.

extra Support Students who need additional support halfway through the book should add this focus 
question to their journals. They should pause after page 18 to answer it: “How are the canopic jars a clue 
that something strange is happening in the pyramid?” 

dUrIng reAdIng

Students should use their journals to keep track of their conclusions and predictions as they follow the 
mystery. Students can record the words, phrases, and sentences they don’t understand. They can work to 
find meanings with classmates or look the words up in a dictionary. 

After reAdIng

Ask volunteers to answer the focus question and the Extra Support question, and discuss their responses. 
Then write the graphic organizer and the question below on the board. Ask students to copy them into 
their journals and work in groups or with you to fill in the graphic organizer. They should write the 
answer to the question in the Conclusion box. What happened to Rashid?

Suggest that students make time to reread Pyramid Scheme. Multiple readings will build students’ 
confidence and develop their ability to use both images and text to make meaning.

ASSeSSmenT
Library Assessment 7 or 8

✔

ConclusionInformation

•  Matt shows his photo of Rashid to the police.

•  An officer tells his men to pick up Rashid.

•  Rashid’s stall is gone.

Rashid was arrested.
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96  Unit 4   Drawing Conclusions/Predicting Outcomes

Library Book: Nonfiction
Stone by Stone: Saving the temples of Abu Simbel by Pamela Rushby

multiple Strategies

Before reAdIng

Remind students that to draw conclusions and predict outcomes, readers 
combine information from a text with what they already know to build 
additional meaning and to tell what might happen next. Then tell students they 
will be reading a nonfiction book, and have them write the title and author in 
their library journals.

Have students use the title, subtitle, and cover illustration to predict what 
this book is about. Ask what they know about ancient Egypt. Then write 
this focus question on the board, read it aloud, and have students write it in 
their journals: “How were the temples of Abu Simbel saved?” Remind students to use chapter titles and 
subheadings to help them find this information.

extra Support Have students who need additional support halfway through the book add this focus 
question to their journals. They should pause after page 19 to answer it: “How were the temples of Abu 
Simbel rediscovered?”

dUrIng reAdIng

Students can use their journals to keep track of how the temples were saved. As they read, they can also 
record the words, phrases, and sentences they don’t understand. They can work to find meanings with 
classmates, use the glossary, or look the words up in a dictionary. 

After reAdIng

Discuss answers to the focus question and the Extra Support question. Then write the graphic organizer 
and the question below on the board. Ask students to copy it into their journals and work in groups or 
with you to fill it in. They should write the answer to the question in the Conclusion box. Why was it 
important to move the temples of Abu Simbel?

Encourage students to make time to reread Stone by Stone. Multiple readings will help increase their 
reading speed and build their confidence.

ASSeSSmenT
Library Assessment 7 or 8

✔

ConclusionInformation

•  Egypt needed to build a dam.

•  The dam would flood the Nile Valley.

•  The Nile Valley had beautiful ancient temples.

The temples would be  

destroyed by the flood.
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